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Abstract

This research aims to identify the level of social competence among students with learning disabilities (LDs) from
their teachers’ perspectives. The research sample consisted of 840 students with LDs enrolled in the resource
room program (RRP) and general education classrooms (GECs) in Oman. Their RRP and general education teachers
responded to the social competence scale. This scale consisted of 43 items distributed on three subscales
related to teacher-preferred social behavior, peer-preferred social behavior, and school adjustment. The results
indicated that the level of social competence was generally moderate among the students, but that this level was
influenced by the educational alternative. The students enrolled in GECs had a higher level of social competence
than their peers who had been referred to the RRP. The results also showed that there were statistical differences
on the school adjustment subscale in favor of male students enrolled in GECs, and differences in favor of female
students referred to the RRP on all social competence subscales.

Keywords: Social competence; students with LDs; teachers of students with LDs; social behavior; social
adjustment.
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Introduction

The process of interaction is an important means of
transmitting shared ideas between people in social,
professional, and cultural fields (Salih, 2019). Social
communication skills contribute to improving inter-
personal and educational interactions and addressing
misunderstandings between people (Haddad, 2021).
Childhood is one of the crucial stages in the develop-
ment of social behavior as children develop relation-
ship and social interaction skills. This stage provides
children with the behaviors, attitudes, social values,
and personality traits that allow them to achieve the
acceptable level of social maturity necessary for their
social adjustment in later stages of development. In
order for a child to feel socially adapted, he/she must
possess social skills through his/her ability to play,
social interaction, positive constructive cooperation
with others, and self-control, which contribute to im-
proving his/her relations with those around him/her
(Al-Zoubi & Bani AbdelRahman, 2017).

Social competence is defined as the social responses
that allow an individual to construct positive, per-
sonal, and healthy relationships with others and to
resolve disputes efficiently (Ma, 2012). There is a dif-
ference between social competence and social skills.
Social skills are characterized as specific behaviors
that appear in specific situations, while social com-
petence represents the individual’s ability to perform
a social task efficiently and effectively (Almeqdad et
al., 2011). In other words, social skills refer to what an
individual is actually able to do rather than to a gen-
eral personal characteristic of the individual (Eroglu &
Demirel, 2018).

Social competence is among the social skills that
appear in childhood. Family relationships and the
parents’ socialization and social roles contribute to
achieving harmony, social adjustment, and social
competence for their children. Social competence is a
series of behavioral, cognitive, and effective skills that
appear among children, bring them satisfaction and
compatibility with their peers, and allow them to be
influential elements in persuading their peers. Thus,
the expression of positive feelings and emotions is a
key to social competence. In other words, social com-
petence includes a set of acquired behaviors related
to recognizing social standards for acceptable and un-
acceptable behavior, being able to solve social prob-
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lems, and recognizing and understanding emotions
during different social situations, enabling children to
find effective solutions to different social situations
(Almakanin et al., 2014).

A learning disability is a disorder in one or more of the
basic psychological processes that affects the under-
standing and use of written and spoken language, and
it manifests as disturbances in the skills of listening,
thinking, speaking, reading, and writing (Mather &
Gregg, 2006; Kunwar et al., 2021). Students with LDs
face obstacles in the process of their social adjust-
ment, which reflects negatively on personal and social
aspects (Hakkarainen et al., 2013). Academic deficits
and failures may play a role in the emergence of these
obstacles, and thus highlighting social and emotional
skills is no less important than highlighting academ-
ic fields among those students with LDs. Positive and
easy social interaction with peers and the commu-
nity is a requirement for success in various areas of
life (Khazaleh & Al Khateeb, 2011). Social skills play
an important role in the personal and social adjust-
ment of students with LDs (Al-Zoubi & Nefaie, 2019).
Social competence is one of the factors that predicts
effective positive social participation in the communi-
ty as well as the achievement of a high quality of life
for students with LDs. Students with LDs suffer from a
delay in the development of social skills and compe-
tence, as they do not have sufficient opportunities to
develop these, which may have a negative effect on
their ability to engage in social interactions with their
peers (Daradkeh & Khazaleh, 2018).

Research into the social reality of students with LDs
finds that they show difficulties in social skills and
interactions and the formation of friendships, have
learned helplessness, and in addition, have poor so-
cial communication skills (Sako, 2016). Demonstrat-
ing the importance of social skills, the National Joint
Committee on Learning Disabilities includes criteria
for self-regulation, cognition, and social interaction in
its definition of LDs (Wong et al., 2008). Several stud-
ies agree that students with LDs have problems with
social competence (Almeqdad et al., 2011; Daradkeh
& Khazaleh, 2018; Khazaleh & Al Khateeb, 2011; Tara-
bia & Abu-Rabia, 2016).

Social competence is one of the factors that affect
the daily interactions and practices between students
with LDs and their peers, as it is one of the social skills
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they need to be successful in their social relationships
(Abbas & ElSabwa, 2019). Regional and global re-
search indicates that social problems are widespread
among students with LDs when compared to their
peers without LDs (Abu Al Rub, 2018) and that there
is a relationship between poor social competence and
low academic achievement for students with LDs (Al-
makanin et al., 2021). Also, a low level of social com-
petence may have a negative effect on relationships
with peers (Hebert et al., 2006); therefore, it is nec-
essary to pay attention to the social competence of
these students (Hedda & James, 2004).

The reasons for the poor social competence of stu-
dents with LDs may be attributable to their inabili-
ty to process information, their cognitive and social
processes, their attention processes, and their poor
psychological and social adjustment, which may affect
the components of their social competence (Terras et
al., 2009). Their deficit in these processes may result
in them lacking effective participation and integra-
tion in different learning situations that require the
demonstration of social competence, such as partici-
pation, collaboration, and understanding the opinions
of others (Al-Mamari et al., 2021).

Typically, problems of low social competence ap-
pear among students with LDs after they begin their
school education because of their inability to meet
the requirements for school performance (Parhiala et
al., 2014). As well as their behavioral characteristics
and social problems, which can be attributed to their
weak social awareness, students with LDs make mis-
takes in interpreting the feelings of others since they
are not good at reading social cues and do not realize
that their behavior may be annoying to others (Bryan
et al., 2004). As a result, these students are rejected
by their peers without LDs. Because of their low so-
cial competence, they may have few options to make
friends and so they play alone or with younger stu-
dents (Abbas, 2019).

It is clear from the above that social competence has
a pivotal position for researchers in the field of LDs.
Therefore, this research adds to these regional and
international research efforts by seeking to reveal the
level of social competence among students with LDs
in the Sultanate of Oman. The results of this research
may provide us with a national vision of the extent
to which the RRP or GECs contribute to increasing or
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decreasing levels of social competence among Omani
students with LDs.

Previous Studies

Several studies have examined social skills and social
competence among students with LDs. Thus, relevant
Arab and foreign research will be mentioned. Almak-
anin et al. (2021) identified the level of emotional
security and social competence among 161 Syrian
refugee children with LDs in Jordan. The participants
responded to emotional security and social compe-
tence scales. The results indicated that the level of
social competence was moderate among children.

Abbas (2019) conducted a study to identify the differ-
ences in social competence and friendship skills be-
tween Bahraini students with and without dyslexia.
The sample consisted of 200 students with and with-
out reading difficulties who responded to the scale of
social competence and the scale of friendship skills.
The results showed that the students without LDs had
better social competence and friendship skills than
the students with LDs.

Al-Ageel and Al-Jawaldah (2018) revealed the differ-
ences in social and emotional intelligence among Jor-
danian students with and without LDs. 272 students
with and without LDs responded to the social intelli-
gence scale and the emotional intelligence scale. The
results showed that the students without LDs had
higher social and emotional intelligence than their
peers with LDs.

Al Tarawneh’s study (2017) aimed to identify the
friendship skills of Jordanian students with LDs from
the perspective of their teachers. The sample consisted
of 300 students with learning disabilities, whose teach-
ers responded to a checklist of friendship skills. The re-
sults showed that the students suffered from problems
making friends and that 70% of them had no friends.

Abdulrahman (2017) conducted research to identify
the effectiveness of a counseling program based on
self-regulation skills and enjoying life for students
with LDs. The sample consisted of 10 students with
LDs who responded to the pre-scale of self-regula-
tion and the pre-scale of life enjoyment. The students
joined a counseling program based on self-regulation
and enjoying life. The results showed that the coun-
seling program contributed to improving self-regula-
tion skills and allowing these students to enjoy life.




Al-Abri (2017) conducted research aimed at revealing
the social competence of students with LDs from the
perspective of their teachers. The sample consisted
of 208 students with LDs whose teachers responded
to the social competence scale in basic schools in Al
Dakhiliyah Governorate, Oman. The results showed
a moderate level of social competence among those
students with LDs.

Brooks et al. (2015) conducted research to identify
the relationship between extracurricular activity par-
ticipation and social skill acquisition in children with
intellectual disabilities and LDs. The sample consisted
of 73 children with LDs and intellectual disabilities.
The results of the implementation of the social com-
petence scale showed a decrease in the social skills of
these children compared to their peers without dis-
abilities.

Marfa (2015) conducted research to identify the influ-
ence of the social intervention program on academic
achievement and social skills for 5 students with LDs.
The results showed the effectiveness of the interven-
tion program in improving the achievement and social
skills of these students.

Saleem (2015) conducted research aimed at measur-
ing the effect of a behavioral counseling program on
improving the social competence and quality of life of
students with LDs. 17 students with LDs were enrolled
in a behavioral counseling program. The results con-
cluded the effectiveness of this program in improving
the social competence and quality of life of these stu-
dents.

Abu Al-Fadl and Osama (2014) conducted research
aimed at measuring the effectiveness of a counseling
program on the social competence of students with
LDs. The sample consisted of 21 students who were
divided into two groups (control and experimental).
These students responded on the pre-post-social
competence scale. The students in the experimen-
tal group joined the counseling program. The results
showed the effectiveness of the counseling program
on social competence in favor of the experimental
group.

Yuksel (2013) revealed the social behaviors of primary
school children in terms of their grades, learning dis-
abilities, and intelligence potential. The sample con-
sisted of 83 students with LDs in Istanbul. The results
showed that there were gender differences in social

Aljbri, Al-Zoubi and Abu-Shindi

behaviors in favor of female students and children’s
intelligence have a predictive effect on their social
competence, and the intelligence potentials of the
children with LDs predict their social competence and
academic achievements.

Commentary on Previous Research

Previous studies have agreed that it is important to
discover the social competence and social skills of
students with LDs. Some of the previous research has
studied counseling and behavioral programs to im-
prove the social competence of such students. The
present research can be distinguished from the pre-
vious research in that it attempts to reveal whether
there are differences in the level of social competence
between students with LDs who are referred to the
RRP and students with LDs on the waiting list at GECs.
In other words, the previous research did not address
whether the level of social competence of students
with LDs is impacted by the educational alternative.
This research team believes that the attempt to iden-
tify the levels of social competence of students with
LDs referred to the RRP and students with LDs en-
rolled in GECs is a qualitative addition to previous re-
search that did not address the impact of the educa-
tional alternative (RRP or GEC) on social competence.

Research Problem

Several studies have examined social skills and social
competence among students with LDs. Thus, relevant
Arab and foreign research will be mentioned. Almak-
anin et al. (2021) identified the level of emotional
security and social competence among 161 Syrian
refugee children with LDs in Jordan. The participants
responded to emotional security and social compe-
tence scales. The results indicated that the level of
social competence was moderate among children.
Abbas (2019) conducted a study to identify the differ-
ences in social competence and friendship skills be-
tween Bahraini students with and without dyslexia.
The sample consisted of 200 students with and with-
out reading difficulties who responded to the scale of
social competence and the scale of friendship skills.
The results showed that the students without LDs had
better social competence and friendship skills than
the students with LDs.

Al-Ageel and Al-Jawaldah (2018) revealed the differ-
ences in social and emotional intelligence among Jor-
danian students with and without LDs. 272 students
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with and without LDs responded to the social intelli-
gence scale and the emotional intelligence scale. The
results showed that the students without LDs had
higher social and emotional intelligence than their
peers with LDs.

Al Tarawneh’s study (2017) aimed to identify the
friendship skills of Jordanian students with LDs from
the perspective of their teachers. The sample consisted
of 300 students with learning disabilities, whose teach-
ers responded to a checklist of friendship skills. The re-
sults showed that the students suffered from problems
making friends and that 70% of them had no friends.

This research team noted that the majority of Mas-
ter’s theses and research in the Sultanate of Oman
have been focused on academic and developmental
LDs and have neglected to refer to the social aspects
for students with LDs. LDs have dimensions that go
beyond academic aspects, and it is not enough to deal
with the academic aspects separately from the social
aspects. There is an urgent need to highlight the so-
cial competence of students with LDs. The omission of
research into this aspect contributed to the decision
to conduct this research to reveal the level of social
competence among students with LDs.

A low level of social competence may contribute to
students with LDs being reluctant in their studies and
communication with their peers, which has a negative
effect on their academic achievement and social de-
velopment. It may go beyond that to affect person-
al and social coping skills and reduce the chances of
these students interacting with society, school, and
the family environment (Dyson, 2003). This requires
research to be conducted to identify the level of so-
cial competence among students with LDs. Despite
the large quantity of Arab and international research
conducted on the skills and social competence of stu-
dents with LDs, there has been very little research on
social competence among Omani students with LDs.
This research aims to identify the level of social com-
petence among Omani students with LDs. In other
words, the research problem tried to answer the fol-
lowing questions:

i. What is the level of social competence among
students with LDs?

ii. Does the level of social competence of students
with LDs differ according to the educational alter-
native (GEC or RRP)?
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iii. Does the level of social competence of students
with LDs differ according to gender?

Research Objective

The current research aims to identify the level of so-
cial competence among students with LDs in South Al
Shargiyah Governorate, Oman. Also, identify whether
social competence is affected by gender and the edu-
cational alternative (RRP or GEC).

Methods

Research Design

The descriptive survey approach was used. This ap-
proach was used to identify the level of social compe-
tence among Omani students with LDs by surveying
the perceptions of their teachers.

Participants

The research population consisted of 2533 students
with LDs. Of these, 1243 were referred students, and
1290 were non-referred students. These students
attended basic education schools in South Al Shar-
giyah Governorate, Oman. While the sample of this
research consisted of 840 students with LDs, of these,
426 were referred students, and 414 were non-re-
ferred students. The research sample was selected us-
ing the convenience sampling method. An electronic
link to the social competence scale was sent to all RRP
and general education teachers in basic education
schools in South Al Shargiyah Governorate, Oman. Ta-
ble 1 shows the distribution of the sample according
to the research variables.

Table 1. Distribution of the sample according to re-
search variables

Variable Category N
Male 451
Gender
Female 389
. . GEC 414
Educational Alternative
RRP 426

Research Instrument

The Social Competence Scale of Walker and McCon-
nell (1988) was used in this research. The original ver-
sion of the scale achieved high reliability and validity.
At the national level, Al-Abri (2017) has standardized
the scale of the Omani environment. Al-Abri (2017)
translated the scale into Arabic and verified its psy-
chometric characteristics. To check its prima facie va-
lidity, Al-Abri (2017) presented the scale to a group of




faculty members in Omani universities. Al-Abri (2017)
also verified the reliability of the scale by applying
it to a sample of Omani students with LDs using the
test-retest reliability method.

The Omani version of the scale consists of 43 pos-
itive items distributed into three subscales. These
three subscales consist of teacher-preferred social
behavior, peer-preferred social behavior, and school
adjustment. A five-point Likert scale was used. Each
student’s total score was calculated by adding his/her
scores on each subscale. The overall score on the scale
ranges between 43 and 215, with a high score indicat-
ing a high level of social competence and vice versa.
Table 2 shows the distribution of the scale items over
the different subscales.

Table 2. Distribution of scale items distribution accord-
ing to the subscales

Subscales N Items

Teacher-preferred 16 5,9,10,12,16,18,22,24,2
social behavior 6,28,29,31,36,37,39,40
Peer-preferred 17 | 1246811,1314,1517

social behavior ,25,30,32,34,35,38,41
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swer this question, descriptive statistics were used to
identify the level of social competence. The mean and
the standard deviation are presented in Table 4.

Table 4. Descriptive statistics according to subscale

scores
Subscales N M SD | Level
Teacher-preferred |840 |3.35|.94 | Moderate
social behavior
Peer-preferred 840 |3.32 (.95 | Moderate
social behavior
School adjustment | 840 |3.34|.94 | Moderate
Total 840 |3.33 .93 | Moderate

Table 4 indicates that the level of social competence
among the students with LDs was generally moderate
on the subscales and the scale as a whole.

The results of the second question: Does the level of
social competence of students with LDs differ accord-
ing to the educational alternative (GEC or RRP)? To an-
swer this question, the means, standard deviations,
and t-test results were calculated as shown in Table 5.

Table 5. T-test results according to educational alter-

, 3,7,19,20,21,23, native

School adjustment | 10 27.33,42,43

Total 43 Subscales Alt?r- N M | SD t p

native

In order to analyze the results and judge the level of Teacher-pre- | GEC | 414 | 3.97 | 0.75
social competence, three levels (high, moderate, and ferred social 24.5110.001
low) were defined according to the mean score for behavior RRP | 426 | 2.75|0.69
the student for all the items. Table 3 shows the crite- Peer-pre- GEC | 414 |3.95|0.77

ria for classifying the level of social competence of the ferred social 25.71/0.001
students with LDs. behavior RRP | 426 | 2.70 | 0.64

Table 3. Levels used to classify the social competence Schoolad- | GEC | 414 | 3.96 | 0.79 25 2700.001
using the mean score justment RRP | 426 |2.73|0.61

Social Compe- Low Moder- | High Total GEC | 414 |3.96 | 0.75 25.79(0.001
tence Level ate RRP | 426 | 2.72 | 0.64

Mean 233 to |3.67to |3.68t0 Table 5 shows that there are statistically significant

1:00 234 >:00 differences depending on the educational alternative.

Data Analysis

Descriptive statistics were used to examine the level
of social competence among students with LDs. The
independent sample t-test was used to examine the
relationship between social competence, gender, and
educational alternative variables.

Results

The results of the first question: What is the level of
social competence among students with LDs? To an-

These differences are in favor of students with LDs en-
rolled in GECs; their level of social competence was
high, while the level was moderate for students with
LDs referred to in the RRP.

The results of the third question: Does the level of so-
cial competence of students with LDs differ according
to gender? To answer this question, the means, stan-
dard deviations, and t-test results were calculated as
shown in Table 6.
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Table 6. T-test results according to gender

Alternative Subscales Gender N M SD t P
Teacher-preferred social Male 217 4.03 0.66 164 0.102
behavior Female 197 3.90 0.84
Male 217 3.98 0.70
Peer-preferred social behavior 0.88 0.378
Female 197 3.92 0.84
GEC
Male 217 4.06 0.70
School adjustment 2.68 0.008
Female 197 3.85 0.87
g ; Male 234 2.47 0.32
Teacherbprﬁferred social -09.22 0.001
ehavior Female 192 3.03 0.83
. ; _|  Male 234 2.49 0.31
Peer: preferrgd social behav 714 0.001
1or Female 192 2.91 0.80
RRP
Male 234 2.52 0.34
School adjustment -7.27 0.001
Female 192 2.93 0.74

Table 6 shows that there are statistically significant dif-
ferences in the scores for the school adjustment sub-
scale in favor of male students enrolled in GECs. The
table also indicates that there are statistically signifi-
cant differences in the scores for all subscales in favor
of the female students referred to in the RRP.

Discussion

What is the level of social competence of stu-
dents with LDs?

In general, the results indicate that the degree of
social competence of Omani students with LDs was
moderate on the total scale and on the subscales. In
other words, the results showed that the presence of
social behavior preferred by teachers and peers and
the school adjustment of the students with LDs were
moderate. Social skills are an indicator of students’
success inside and outside the classroom. Students
develop a range of social skills based on their inter-
actions with classmates. However, students with LDs
face problems with the delayed development of so-
cial skills and do not have sufficient opportunities to
develop these skills. These problems contribute nega-
tively to their ability to engage in positive interactions
with peers within GECs and the RRP. The social with-
drawal behavior of students with LDs means that they
demonstrate a low ability to form effective friendships
and social relationships with their peers. Academ-
ic problems and the low academic achievements of
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students with LDs may be related to social problems
caused by their lack of social competence inside and
outside school. In this regard, Morris (2002) indicated
that low social skills and verbal and non-verbal abili-
ties have a negative effect on academic achievement
and social competence among students with LDs.

The weak social competence of students with LDs af-
fects all aspects of their lives. These students fail to
construct social relationships with their peers because
they do not respond in the right way to social situa-
tions. Almeqdad et al. (2011) showed that students
with LDs face problems in their social relationships
with their peers and in their participation in school ac-
tivities. Al Tarawneh (2017) asserted that the majority
of students with LDs have trouble forming friendships
with their peers. Al Tarawneh (2017) found that stu-
dents with LDs in GECs have more friendship relation-
ships than their peers who are not included in GECs.
Many pieces of research have indicated that the level
of social skills and social competence of students with
LDs ranges from low to moderate (Abbas, 2019; Ab-
bas & ElSabwa, 2019; Al-Abri, 2017; Almakanin et al.,
2014, 2021; Daradkeh & Khazaleh, 2018; Milsom &
Glanville, 2010; Smith & Wallace, 2011).

Thus, the answer to the first research question in this
paper, concluding that the level of social competence
among the students with LDs was moderate, is consis-
tent with the results of previous research addressing
the social competence of students with LDs.




Does the level of social competence of students
with LDs differ according to educational alterna-
tive?

The answer to the first question was that the level of
social competence among the students with LDs was
moderate, but the results for the second question
were that the level of social competence is affected
by the educational alternative. In other words, there
were statistical differences in social competence de-
pending on the educational alternative (RRP or GEC).
These differences were in favor of students with LDs
enrolled in GECs. Such students had a higher level of
social competence than students enrolled in the RRP.

This result can be explained by applying social cogni-
tive theory. This theory explains that the learning pro-
cess consists of observing the behavior of others and
imitating it (Lee et al., 2018). Bandura (1997) empha-
sized that human behavior is defined by a set of dy-
namic personal, behavioral, and environmental inter-
actions, and this is known as reciprocal determinism
in person—environment interaction. Self-efficacy and
outcome expectations are core components of Ban-
dura’s theory. Self-efficacy is an individual’s belief in
their ability to perform a behavior (Al-Mamari et al.,
2020), while outcome expectations are the individu-
al’s beliefs about the consequences of performing this
behavior (Bandura, 2004). This theory suggests that
GECs provide students with LDs with the appropriate
environment in which to practice the observation of
behavior during learning. Therefore, the students with
LDs who were included in GECs acquired the positive
social behavior preferred by their teachers and peers,
and this was reflected in their school adjustment.

It can be concluded that the students with LDs who
were included in GECs improved their level of social
competence more than their peers with LDs who were
referred to the RRP. In this regard, Pijl and Frostad
(2010) emphasized that a school’s community and en-
vironment contribute to the development of hobbies
among students with LDs. Thus, spending a long time
with teachers and peers in GECs improves social inter-
actions and the social and academic development of
students with LDs. Noureddine (2004) believed that
inclusive education programs are significant in bring-
ing about positive changes in the mutual social cog-
nition of students with LDs and their peers without
LDs. Mahmoud (2012) also indicated that inclusive
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education contributed to the fact that the social com-
petence of students with LDs enrolled in GECs was at
a higher level than that of their peers, as referred to
in the RRP.

Moreover, referring students with LDs to the RRP may
contribute to many psychological, social, and behav-
ioral problems (Al-Zoubi & Bani Abdel Rahman, 2012).
The classification and labeling of the students, which
includes identifying the category to which they belong
and that they have LDs, may contribute to their low
competence and social skills when they are referred
to the RRP. In other words, such classifications and
labels may contribute to the social stigma that per-
sists among students with LDs within a school and
may extend throughout their lives. Social stigma and
labels may have psychological and social impacts on
students with LDs and their families. Therefore, these
classifications, labels, and referrals of students with
LDs to the RRP may contribute to the formation of
negative attitudes towards them and negative stereo-
types that reflect prejudice against them, and they
may be treated as not being equal to other students.

In this regard, Hornstra et al. (2010) emphasized that
if teachers just label students as having LDs, this may
place the students at risk of social stigmatization. This
research team believes that it is time to find an al-
ternative system for labeling and classification that
respects the humanity of students with disabilities
and their dignity and human rights. Backenson et al.
(2015) confirmed that referring students with LDs to
the RRP has a negative effect on their motivation to
learn and their social relationships with others, al-
though Wiener (2004) believed that there is no rela-
tionship between educational alternatives and social
problems. Hattab (2015) also concluded that the level
of psychosocial adaptation among students with LDs
is similar whether or not they are included in GECs.

In sum, if the educational system of the Sultanate
of Oman and the Arab world remains a mainstream
system with two educational systems in schools (spe-
cial and general education), it would be preferable to
search for educational alternatives and training pro-
grams that contribute to improving the competence
and social skills of students with LDs. In this regard,
Alshareef (2020) recommended using behavior ther-
apy programs, as these contribute to improving social
competence and reducing anxiety among students.
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Marfa (2015) indicated that social intervention pro-
grams contribute to improving the social skills of stu-
dents with LDs. Even the RRP faces obstacles related
to facilities and equipment, in addition to the issue of
collaboration between RRP teachers and other teach-
ers, parents, and the school administration (Al-Zoubi
& Bani Abdel Rahman, 2016).

Does the level of social competence of students
with LDs differ according to gender?

The results indicated that there were no statistically
significant differences between the male and female
students enrolled in GECs on the first and second
subscales. However, there were statistically signifi-
cant differences in the school adjustment subscale in
favor of male students. The results also indicate that
there were statistically significant differences on all
subscales in favor of female students, as referred to in
the RRP. Male and female students with LDs enrolled
in GECs have a higher level of social competence in
the first and second subscales. However, in GECs, the
level of school adjustment is higher for males than for
females. This may indicate that school adjustment is a
psychological state represented by the ability of stu-
dents with LDs to harmonize with the requirements
of the school environment and their peers and teach-
ers. School adjustment appears through a student’s
behavior with his/her teachers and peers and his/
her positive participation in various social activities in
school. School social adjustment is based on students’
academic adjustment to the curriculum in addition to
positive social relationships with peers, teachers, and
others (AlZboon, 2013; Zhang et al., 2018). It could
be argued that male students with LDs show better
school adjustment than female students in GECs. In
this regard, Al-Balah (2018) has shown that the level
of social competence is higher for male than female
students.

The results indicated that among the students referred
to in the RRP, there were statistically significant differ-
ences on all subscales of the social competence scale
in favor of female students. This result can be justified
by the argument that these female students who were
referred to the RRP showed acceptable behaviors to
their teachers and their peers in the RRP and that this
was reflected in their ability to adapt socially to the
environment of the RRP more positively than male
students referred to the RRP. In this regard, Anderson
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(2000) confirmed that the level of social competence
of male students is lower than that of female students,
while other researchers have confirmed that the level
of social competence is affected by gender in favor of
female students (Khazaleh & Al Khateeb, 2011; Yukay,
2013). Based on the studies mentioned previously, the
team carrying out the current research have noted dif-
ferent results from other research that deals with the
impact of gender on social competence. The differenc-
es between the results of this research and those of
previous research can be justified by considering the
differences in population and sample size between the
current research and other research.

Conclusion

This research showed that students with LDs have a
moderate level of social competence. However, de-
spite this result, social competence is affected by the
educational alternative: students with LDs enrolled in
GECs have a higher level of social competence than
their peers referred to in the RRP. These results sug-
gest that there should be a shift from mainstreaming
to inclusive education in Omani schools. Co-teaching
could be one of the educational alternatives offered
in the Omani educational arena. Co-teaching may
help to improve social competence and reduce the
social stigma suffered by students with LDs as a result
of their enrollment in the RRP (Al-Zoubi et al., 2022).
The philosophy behind co-teaching is to create a kind
of collaboration between general and special educa-
tion teachers for teaching students with LDs in GECs
rather than referring them to the RRP (Al-Khatri et al.,
2020). Therefore, the current research team makes
three recommendations: conducting research in all
Omani governorates to identify the social compe-
tence of referred and non-referred students with LDs;
providing educational activities to increase the level
of social competence of students with LDs; and activat-
ing co-teaching in GECs and basic education schools
in Oman.

Limitations

This research was conducted on a sample of students
with LDs in the South Al Shargiyah Governorate,
Oman. Therefore, the results of this research cannot
be generalized to all students in all governorates of
the Sultanate of Oman. The results are determined by

the transparency and objectivity of teachers’ respons-
es to the research scale.
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