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The present study looked at the educational religious beliefs as gained from university courses 
using a self-reported questionnaire as well as semi-structured interviews. 591 students chosen 
through stratified random design responded to the questionnaire. 64 students from the study's 
sample were interviewed. The current study presented evidence to support the identification and 
comparison of the educational religious perceptions held by the two sets of students from Mu'tah 
University and Al al-Bayt University. The analysis concluded that religious  education courses 
influenced deeply and with varying degrees students’ perceptions of  religious affiliation to a 
large extent at Al-al Bayt University; nevertheless, it was not the case at Mu'tah. Moreover, the 
study reported students’ perceptions on religious awareness and religious attitudes as weak. That 
is, the actualization of making meaning and transferring what they believe into what they act and 
what they do was relatively unattainable. The study suggested the need for more courses. Hence, 
the study believed that universities should form the cement holding of society's religiosity togeth-
er. 
Keywords: religious beliefs, students’ perceptions, religious affiliation, religious attendance, reli-
gious attitude. 
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The Prophet, peace be upon Him, asked His Com-
panion: who among you got up fasting this morn-
ing? Abu Bakr said: I did. He asked: who among 
you has attended a funeral today?  Abu Bakr said: I 
have. He asked: who among you has fed maskin (a 
needy person) today? Abu Bakr said: I have. He 
asked: who among you has visited a sick person 
today? Abu Bakr said: I have. The Messenger of 
Allah (peace be upon Him) said: No one does all of 
that but he will enter Paradise (Muslim, 1374H: 
No. 1028). 

The above prophetic tradition demonstrates 
how the Prophet, peace be upon Him, stressed 
religious beliefs, commitments and practices of 
Muslims. Allah says (interpretation of the 
meanings): Ye have indeed in the Messenger of 
Allah a beautiful pattern (of conduct) for any one 
whose hope is in Allah and the Final Day, and who 
engages much in the Praise of Allah (Al-Ahzab: 
21). Consequently, Muslim scholars and par-
ents in particular and all of Muslims in general 
should follow the Prophet (peace be upon 
Him) in this matter as well as in all of His 
Sunnah. 

There are a lot of factors or social settings that 
shape one's beliefs about religiosity and are 
consequently important in determining one's 
beliefs, as well as, one’s practices (Kelly and 
De Graaf, 1997). Islamically, people are mainly 
affected by their families, particularly by the 
religiosity of their parents. Provided that, the 
example the famous Prophetic Hadith as nar-
rated by Abu Hurairah: Every newborn is born 
in a state of Fitrah (divinely endowed natural dis-
position of Islam). Its parents then make it a Jew, a 
Christian, or a Magian (Muslim, 1374H:No. 
2658). Later in life, people are exposed to 
norms in schools to the ideas of their teachers. 
The university setting, however, provides an 
extremely significant social context where stu-
dents are to interact with new trends which 
may, in turn, affect their religious beliefs (Abu 
Arqub & Al-Jawarnah, 2011; Al-Jallad, 2010). 

Belief research has shaped varied approaches 
of investigation, many of which have been 
specifically associated with educational pat-
terns. Accordingly, ‘beliefs are described as 
psychologically held understandings, premis-
es, or propositions about the world that are 
felt to be true (Richardson, 1996: 102-119). Bar-
celos (2000) stated that 'beliefs cannot be sepa-
rated from our identities, actions, and social 
experience'. A recent definition of ‘beliefs’ de-
fined it as the psychological state in which an 

individual holds a proposition or premise to 
be true (Schwitzgebel, 2011). 

The present study defined ‘religious beliefs’ as 
intangible properties of human mind based on 
divine reference about what is true/right or 
false/wrong. Researchers of students’ episte-
mological beliefs such as Brownlee (2003), 
Howard, McGee, Schwartz and Purcell (2000), 
and Schommer (1993) described individuals ‘
epistemological beliefs’ in terms that range 
from objectivist through to relativistic, from 
simple to complex or from naive to sophisti-
cated. 

Although the belief literature has provided 
guiding concepts which have framed theoreti-
cal structures, the current study adoptsthe in-
terpretive manner of constructivist’s paradigm 
inquiry. In the constructivist paradigm,the aim 
of inquiry is to comprehend and rebuild the 
perceptions that people originally embrace, 
steering towards agreement (Guba and Lin-
coln, 1994: 111). This study arose out of a 
search for a suitable scale to measure religious 
perceptions among students at two public Jor-
danian Universities (namely; Al al-Bayt, and 
Mu'tah).The study used the accommodation 
idea in order to develop a hypothesis on the 
religiosity of students of Al al-Bayt University 
who are privileged to undertake extra courses 
in religious education if compared with other 
public universities. At Al al-Bayt University, 
students are entitled to study twenty-one cre-
dit hours at the Faculty of Shareea. In contrast, 
students study only three credit hours in every 
other public university in Jordan. It is worth 
pointing out that the syllabus of Al al-Bayt 
University from the fall semester 2011 has 
witnessed general changings in term of reduc-
ing the religious compulsory requirements 
from twenty onecredithours into only six cre-
dit hours.  

Context is viewed as an important factor when 
exploring students' beliefs.All of Abu Arqub 
and Al-Jawarnah (2011), Al-Jallad (2010), Al-
Jwarnah (2010), Brownlee (2003), Conley 
(2004), Phillips (2001), Schommer-Aikins 
(2002),and Schraw (2001) stressed that learn-
ers' beliefs are context-based. And such con-
text may be separated into macro and micro 
levels, and viewed in macro-context. The for-
mer incorporates sociocultural traditions and 
predominant views on religiosity and the atti-
tudes towards learning in learner's society. 
The latter, however includes individual learn-



Journal of Educational and Psychological Studies  -   Sultan Qaboos University (vol.7 Isue 4 Oct.) 2013  

 

 499 

er's previous experience of religious education 
(successful or otherwise) and their current sit-
uation. 

In the current study, separating students’ 
views into two different contexts added par-
ticular structure to learner's religious beliefs 
which allows better understanding into organ-
ization and nature of those beliefs and percep-
tions as fed by each context (i.e. each Universi-
ty). For example, this allowed making tenta-
tive propositions as to which of the learner's 
assumptions are more central since they were 
shaped by the social factors or the macro-
context and, therefore, be more resistant to 
change. On the other hand, learner's beliefs 
shaped by micro-context should be viewed as 
peripheral and, as such, of more transient na-
ture. 

Students' perceptions shape religious dedica-
tion (Abu Arqub & Al-Jawarnah, 2011; and Al-
Jwarnah, 2010), academic performance 
(Schommer's, 1993; Schommer-Aikens, 2002), 
contextual factors(Chapple, 1999;Parr's, 1999) , 
approach or method selection (Dart, Burnett, 
Purdie, Boulton-Lewis, Campbell, & Smith, 
2000), or even their practices (Northcote, 2009). 
The present literature account attempts to em-
body various aspects of students’ perceptions; 
ending up withChan’s(2001) model whichin-
vestigated the relationship between epistemo-
logical beliefs and learning conceptions. 

As far as can be ascertained, this study is be-
lieved to be the first study of its kind in Jor-
dan, which aims to explore the religious edu-
cational perceptions of university context. On-
ly two studies (Abu Arqub & Al-Jawarnah, 
2011; and Al-Jwarnah, 2010) are found to be 
relevant to the present research. Abu Arqub & 
Al-Jawarnah (2011) conducted a descriptive 
and analytical study explored the influence of 
Dawa (calling to Allah) methods and interper-
sonal communications on the enhancement of 
the religious dedication of students of Dawa 
and Media department in the Faculty of 
Shareaa.The study took place at Yarmouk 
University where a sample of 74 question-
naires were analyzed and studied. The study 
revealed factors that were associated with the 
effective Dawa; factors were those of; the 
mother, the school, the professors of the uni-
versity, the university students’ mates and 
prayer congregation. The study, also, shown 
that the successful Daieyah (a person who calls 
to Allah) should be endowed with the follow-

ing characteristics; close to youth in age, as 
well as calm and peaceful in the process of 
Dawa. 

Students' perceptions figure religious dedica-
tion in AL-Jwarnah’s(2010) study. In his study, 
the impact of external factors on the piety of 
individuals was investigated.The types of such 
external factors were categorized in light of 
Islamic Jurisprudence and the Islamic com-
mitment. The findings stressed that piety is 
mostly influenced by therelationships of the 
individual with friends, educational institu-
tions, mosques, media, books, and magazines. 
However, the study reported the least influen-
tial factors impacting piety as Islamicassocia-
tions, culturalassociations and charitable asso-
ciations. 

It is worthwhile stating the relevance of the 
current study to earlier Arab local studies. 
This study is different in terms of population 
(two uiversities rather than one), sampling 
procedure (stratified random rather than pur-
poseful), instruments (trangulation of qualtita-
tive and quantitative rather than quantitative 
only), themes focused on (affliation, atten-
dence, and attitudes rather than Dawa  and 
piety).  

It was proven that beliefs are correlated with 
academic performance. Findings from research 
by Schommer's (1993) confirmed that students 
with more sophisticated epistemological be-
liefs have a higher grade point average, indi-
cating a reciprocal relationship between the 
quality of learning experienced by students, 
their academic performance and their episte-
mological beliefs.Schommer stated that beliefs 
research is a “target of increased research in-
terest” (p. 186). She found that students with 
dualistic epistemological beliefs were able to 
integrate complex information into their own 
knowledge base to a lesser degree of know-
ledge base than students with less sophisti-
cated epistemological beliefs. Later by 
Schommer-Aikens (2002), beliefs were always 
associated with the learning process. Schom-
mer-Aikens' study found further evidence of 
how students’ epistemological beliefs impact 
on their learning, suggesting that school stu-
dents who hold complex epistemological be-
liefs and beliefs in gradual learning have high-
er grade point averages than their peers who 
hold more naïve epistemological beliefs.  

Beliefs were continually confirmed as reflect-
ing students’ conceptions. Parr's (1999) 
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Research investigated students’ conceptions of 
learning by means of using technology. In-
stead of examining how the learning context 
impacts students’ conceptions, Parr’s research 
explored how students’ beliefs actually af-
fected the classroom context.Parr was moti-
vated by the observation that the perspectives of 
students have been largely neglected(p.365). In-
stead of being examined from an outside-in 
perspective, the students in Parr's study were 
viewed as active contributors to the complex 
classroom community (p.376). Such insight 
should be transferred to research situations in 
the higher education sector, in which both the 
beliefs of instructors and students are viewed 
as important, and reflect a learning environ-
ment that acknowledges how learning is a 
process that is co-constructed by both teachers 
and students. It’s worth pointing out that the 
present study accounted for the students’ per-
ceptions only, rather than the instructors'. 

The role of contextual factores were percieved 
as significant in shaping students’ perceptions. 
Chapple(1999) examined the effect of particu-
lar contextual factors on students’ learning 
conceptions. In this regard, Chapple main-
tained that:  

These insights into how students learn, their con-
ception of learning and the factors associated with 
the approaches they take can assist me in planning 
my teaching strategies. I see my role is to facilitate 
deep learning by setting a positive climate for 
learning, clarifying the purposes of the learners, 
organizing and making available learning re-
sources, balancing intellectual and emotional com-
ponents of learning and sharing feelings and 
thoughts with learner (p.71). 

Results from Chapple’s study indicatedhow 
students’ beliefs about learning methods and 
approaches are influenced by assessment, 
teaching style and the amount of teaching 
time. Many of the participants in Chapple's 
study described the learning process in terms 
of specific knowledge and skills. One student 
commented that:committing to memory informa-
tion, knowing what you are talking about with con-
fidenceand something you can draw on and apply 
and use(p.69). Students who were categorized 
as having deeper learning. 

conceptions defined learning in terms of the 
experience (p.70). Deeperlearning conception 
students were, also, able to make sense of real-
ity and capable of using facts and skills in their 
practice.Chapple’s perspective was curried 

further in the current study. This is why the 
perceptions of students as a result of instruc-
tion at religious education courses were ex-
plored. 

Students’ learning conceptions have an effect 
on learning methods selection in secondary 
school context as illustrated by Dartet al. 
(2000). They further investigated the link be-
tween students’ conceptions of learning and 
the learning approaches they adopted. These 
researchers found out that students with qua-
litative and experiential conceptions of learn-
ing were likely to use deep approaches to 
learning whereas students with quantitative 
conceptions were likely to use surface ap-
proaches. 

Students’ conceptions, likewise, have an influ-
ence on their practices in higher education set-
tings. In this regard, Northcote (2009) ex-
amined the relationship between students’ 
educational beliefs, on the one hand, and tu-
tors together with their students’ teach-
ing/learning practices, on the other hand. 
Based on that investigation, Northcote ex-
plored the beliefs of a group of higher educa-
tion instructors and their students in a learn-
ing-based setting. The study concluded with a 
set of practical suggestions for university in-
structors and students involved in teacher 
education courses.  

Models were developed to illustrate the asso-
ciations of students’ conceptions and beliefs. 
One example of these models was that of Chan 
(2001). Chan investigated the relationship and 
connection between epistemological beliefs 
and conceptions of learning. Such relation-
ships were put together on four structural eq-
uation models to examine the predictive rela-
tionships between epistemological beliefs and 
selected pairs of quantitative and qualitative 
conceptions of learning. The models were va-
lidated by confirmatory factor analysis. The 
results, accordingly, supported the hypothesis 
that epistemological beliefs have significant 
predictive relationships with quantitative and 
qualitative conceptions of learning, implying 
epistemological beliefs may, in turn, play an 
important role in students’ learning. 

Concerning literature account, this study fo-
coused on various themes mostly relevant to 
students’ perception in forming and shaping 
religiosity, academic performance, method 
selection, and context adoption. Themes that 
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are consistent with this study were related to 
the supremacy of context in modeling one’s 
belief.  Themes that emerged and incorporated 
later in the current study were those relevant 
to religious educational beliefs. Yet, the com-
bined findings of previous research , those 
concentrated specifically on the extent to 
which students’ beliefs about learning im-
pacted on or were influenced by the context in 
which they studied, did not generate any de-
finitive generalizations about whether or not 
the variables of context or experience consis-
tently affected students’ religious educational 
beliefs. Accordingly, this study examined the 
impact of context (University setting) in shap-
ing religious beliefs in terms of three domain; 
namely, affliation, attitudes and attendance.  

Statement of the problem  

The quality of students' religiosity in higher 
education tends to be affected by the educa-
tional beliefs fed by the university context (Al-
Jawarnah2010, p. 786;Abu Arqub & Al-
Jawarnah 2011, p. 221; Dartet al.,2000, p. 265). 
Although the belief literature documents vari-
ous examples of the educational beliefs held 
by teachers, very little research has focused on 
the beliefs held by students as being in differ-
ent educational contexts. The problem is that 
more educated people tend to display little or 
no religious beliefs. What happens to people’s 
religious practices and beliefs as they move 
from one setting (school) to another (universi-
ty)?  It was assumed that, if religious educa-
tion courses fulfill their objectives and goals, 
religious beliefs of students are best unders-
tood and interpreted. This, in turn, will im-
prove the religiosity of students. Also, the 
study reported here contributes to the growing 
research on students' religion in Jordan. 

Aims and questions of the study 

The current research aims to investigate, and 
contribute to, a fuller understanding of the 
educational beliefs held by two groups of stu-
dents and the extent to which their beliefs 
overlap. By accessing the varied constructions 
of reality represented by the multiple perspec-
tives of both groups, the findings of this study 
aims at providing a rich, detailed understand-
ing of university students’ educational beliefs 
regarding religious education, as well as, some 
understanding of the level of congruence of 
such beliefs into meaningful practices.  

Overall, the aims of this study were guided by 

two major questions which emerged from a 
comprehensive review of the research into 
educational religious beliefs represented by 
past, recent and current literature:  

1. Research Question 1: What are the stu-
dents’ perceptions of religious beliefs as 
gained from religious education courses at 
Al al-Bayt University? 

2. Research Question 2: What are the stu-
dents’ perceptions of religious beliefs as 
gained from religious education courses at 
Mu’tah University? 

Significance of the study 

The study tends to be significant as it aims to 
focus on students’ beliefs on religious educa-
tion at two different educational settings. Very 
few studies have studied the religious beliefs 
of students in university context. All of Abu 
Arqub & Al-Jawarnah (2011), Al-Jawarnah 
(2010), Kember & Kwan (2000), and Prosser & 
Trigwell (1997)noted that, compared to the 
research on students’ beliefs, there is a lack of 
research in later years about teaching in higher 
education. Also, the study is significant for the 
participants as they were encouraged to reflect 
upon and, thus, became more sensitized to 
their personal religious educational beliefs. 
From this extended level of consciousness 
about their own educational beliefs, it is antic-
ipated that the students who participated in 
the study may increase their ability to be more 
reflective about their own learning, and, thus, 
improve the quality of their learning practices.  

Moreover, it is felt that more educated people 
have a more tolerant and open worldview, 
leading a lower attachment to their religious 
beliefs. Based on this argument, the study hy-
pothesizes a positive effect of religion on edu-
cation. It is anticipated that this study will il-
luminate the nature of the relationship be-
tween the faculty of Shareea courses and the 
religiosity of students and provide a frame-
work for consideration of possible changes of 
the objectives of such courses. 

Limitation of the study 

There are some limitations to this study. The 
researcher may point out these limitations in 
the following points: 

1. The results will be generalized to the par-
ticipants of the study and limited to Jor-
danian public Universities. The results, 
also, can be generalized to similar con-
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text, sample, instruments and proce-
dures. 

2. The results are bounded by two demo-
graphic details concering fourth year lev-
el students, as well as, family relegiousi-
ty. Yearlevel (i.e fourth year) may ensure 
that studentshave passed the courses in 
question. The religiousity of students’ 
families was considered in order to em-
bark on micro-level context impact.Other 
demographic details such as gender were 
not studied for theymay have different 
results, also the researcher considers such 
results concerning gender as not drawing 
substantial information to the literature 
account together with the aims of the 
study. 

METHOD 
The purpose of this research was to explore 
the connection between faculty of Shareea 
courses and the employment of religiosity as a 
pedagogical tool. The study followed a de-
scriptive and nalytical resarch design. Itex-
plored the religiosity of students enrolled at Al 
Al-Bayt University, as well as, students 
enrolled at Mu'tah University in the academic 
year 2010/2011. Religiosity was investigated 
in terms ofstudents’ perception of their reli-
gious affiliation, religious attitudes, and reli-
gious attendance. It is hypothesized that reli-
gious education courses have the predicted 
positive effect on the students perceptions and 
subsequently on their beleifs. (Al-Jawarnah, 
2009; Al-Jallad, 2010; and Abu Arqub&Al-
Jawarnah, 2011). In order to achieve the aims 
of the study, a survey as well as semi-
structured interviews of students as being 
drawn from all Faculties at the two Universi-
ties in question. It is hoped that the sugges-
tions of the study to be highlighted as points 
of departure, rather than arrival, and that they 
might serve as useful topics for discussion 
when improving the quality of religious 
courses. 

Sample of the study 

The present study focused particularly onstu-
dents’ perceptions ofthe educational beliefs 
held by two groups of students who study at 
two large Jordanian universities (namely; Al 
al-Bayt University and Mu'tah University). It 
is worth mentioning that student at Mu'tahu-
niversity undertake only three credit hours in 
religious education, in contrast with students 

at Al al-Bayt University where they undertake 
twenty-one credit hours in religious education.  

The population of the study, however, con-
sisted of all senior students during the second 
semester of the academic year 2010/2011. The 
population consisted of forty various majors 
students at Mu'tah University and thirty-eight 
different majors students at Al al-Bayt Univer-
sity. According to Fraij & Shehab (2012) the 
total number of the undergraduate registerd at 
Mu’tah university and Al al-Bayt University in 
the academic year 2010/2011 was16457 stu-
dents and 12873 students respectively. 

The year level which was thought suitable for 
the purposes of the present research was that 
of level four; in order to make sure that all se-
nior students expecting graduation have un-
dertaken the courses in question. The total 
number of the senior student was 5907 (2395 
students from Al al-Bayt University and 3512 
students from Mu’tah University).Ten percent 
(10%) of the study’s population was seen ade-
quate to achieve the objectives of theis 
study.Therefore, the sample mounted up to 
591 students from both universities responded 
to the religious education questionnaire (285 
students from Al al-Bayt University, and 306 
students from Mu'tah University). 

However, the sample was that of stratified 
random where the strata of sample selection 
was based on student’s year level. The advan-
tage of startified random sampling is that it 
increases the liklehood of representativeness 
as well as insures that any key characteristics 
of individuals in the population are included 
in the same propotion in the sample. The dis-
advantage is that it involves more effort on the 
part of the resaercher (Fraenkel & Wallen, 
2003). 

Sixty four student out of the study's sample 
(32 students from each participating universi-
ty) interviewed. The semi-structured inter-
views consisted of a series of questions de-
signed to elicit specific answer on the part of 
respondents. Semi-structured interviews are 
often best conducted toward the end of a 
study, as they tend to shape responses to the 
researcher’s perceptions of how things are. 
That is, they are most useful for obtaining in-
formation to test a specific hypothesis that the 
researcher has in mind (Fraenkel & Wallen, 
2003). 
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Data collection  

To successfully conduct the study, the following 
instruments were used: 

1- A semi-structured interview: It is representa-
tive in providing the participants with the 
chance to talk about their opinions and al-
lows them to express themselves, whilest 
providing adequate structure to avoid ram-
bling (Hitchcock & Hughes, 1989). The 
checked validity and reliability of the inter-
view instrument followed different proce-
dures suggested by Fraenkel & Wallen 
(2003). Therefore, a digital audio recorder 
was used.Also, each participant was inter-
viewed twice for the following reasons:first, 
to check the credebility of the data collected 
from the respondents in the first interviews; 
second, to supplement the first interviews 
and to ask questions that had emerged in the 
researcher’s diaries. It was found out that the 
second interview provided in-depth infor-
mation. The interviews were conducted from 
the 3rd of April to 5th of May in confortable 
staff meeting rooms at the Faculty of Edu-
caional Sciences in each University. Each in-
terview lasted approximately for 25-40 mi-
nutes, depending on the willingness of the 
participant. Each interview began with 
background questions concerning student’s 
name,  year level, and passing religious edu-
cation courses.To analyze the data, tran-
scripts were made of the interviews and 
notes were made from the recorded material 
on students' religious beliefs. Interviews 
were transcribed by listening to the tape and 
writing down the responses on separate 
sheets of paper. The whole assemblage of 
tape recording was put together and/or-
written on different sheets of paper, which 
were then transferred to the interview an-
swer sheet. Afterwards, the responses were 
categorised and conceptualised using 
themes, supporting quotations and interpre-
tations.  These data were triangulated with 
the information obtained from the religious 
education belief questionnaire. All data were 
examined in order to answer the research 
questions about students' religious beliefs in 
higher education setting. 

In order to determine students’ educational reli-
gious beliefs, each student was requested togive 
responses to the following questions: 

 

Table 1 
Interview Questions 

Interview Question Key word answer 
1. What do you think 
of your parents' reli-
giosity? 

-very religious 
- moderately religious 
- not religious at all 

2. What do you think 
of religious education 
courses offered by the 
university?  

- very helpful 
- helpful 
- not helpful at all 

A religious education belief questionnaire. The 
reseacher developedan 18 items questionnaire. 
The questionniare was built upon past litera-
ture incorporated in the  literature review sec-
tion and taken further in the current study. 591 
students in both participating universities (Al 
al-Bayt= 285; Mu'tah= 306) responded to the 
survey questionnaire. The questionnaire, how-
ever, was distributed to identify the perspec-
tives of the students on their religious beliefs. 
A codingsystem was established where infor-
mation was presented in numbers. A Likert 
type scale was used, comprising alternatives 
such as ‘strongly agree’, ‘agree’, ‘undecided’, 
‘disagree’, and ‘strongly disagree’ which were 
given numbers 5,4,3,2, and 1 respectively and 
reversed items were considered as well. The 
coded data was then entered into the comput-
er. The SPSS package was used to calculate the 
required statistical procedures representing the 
descriptive analysis, that is, frequencies and 
percentages. After processing the data of each 
category, it was tabulated and each table was 
analysed by categorising the responses or per-
centages of respondents’ satisfaction or dissa-
tisfaction with the issues encompassed in the 
questionnaire. The form of the survey ques-
tionnaire was as follow: 

Table 2 
Religious Beliefs Classifications 

Religious val-
ue 

The number of items 

Affiliation Items: 1-8 
Attitudes Items: 9-15 
Attendance Items: 16-18 

Validity and reliability of the instruments 

Validity is a measure of the degree to which is 
the instrument is measuring what is intended to 
measure. Reliability, on the other hand, is a 
measure of the degree to which the same analy-
sis procedure is likely to give consistent results 
(Gay, 1996). The instruments were subjected to 
judgment and piloting, as well.  The question-
naire and the interview questions were vali-
dated by a jury of educators. The jury was 
formed as follows: 
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1- Six experienced university professors in 
Theology; 

2- Two university professors in Evaluation 
and Assessment. 

3- Four experienced university professors 
in Islamic teaching methods. 

The team was asked to validate the content of 
the instrument concerning its instructions and 
suitability to the objectives of the present study. 
The team's comments and suggestions were 
studied carefully, and the necessary modifica-
tions were made accordingly. For example, the 
statements of the questionnaire integrated twen-
ty-five items which were restated while consi-
dering the comments of the jury; thus reduced 
to eighteen items.  

The reliability of the instrument, however, was 
field tested and refined through the split-half 
method on a pilot group of twenty senior stu-
dents at Al al-Bayt University and of another 
twenty of senior students at Mu'tah University 
who were randomly chosen form the both Uni-
versities. The correlation coefficient was found 
to be 0.88 which was considered to be appropri-
ate to conduct the present study.  

Procedure 

The following procedures were carried out in 
the present study: 

1- Identifying the target population which was 
all5907 senior students who enrolled in reli-
gious education courses or have undertaken 
the courses. Identifying such population 
was with the help of admission and regis-
tration offices in both universities. 

2- A table of random numbers was used, then 
randomly selected 10 percent from the stra-
ta of the population which results in 591 
students being selected from this subgroup. 

3- The questionnaire was distributed on the 
second semester of the academic year 
2010/2011. It was given to students while 
studying courses of religious education, as 
well as, to students at other courses upon 
checking that they have studied religious 
education courses formerly. In order to en-
sure that the respondents expressed their 
own views, they were encouraged to give 
answers individually without consulting 
their classmates. The return rate of the 591 
students’ questionniares was 100%. There 
was no missing data as distributed and ad-
ministrated personally by the researcher 

himself where colleagues in both Universi-
ties strongly collaborated. 

In this current study, descriptive and inferential 
statistics were employed to analyze the data. 
The frequencies of the occurrence for each of the 
questionnaire statements were tabulated first. 
Then, analysis of the data was performed using 
the SPSS software. Percentages for each state-
ment were reported. In the data analysis, res-
ponses 'strongly disagree' and 'disagree' were 
grouped as disagreement with a statement, 
while 'strongly agree' and 'agree' answers were 
interpreted as agreement. The respondents were 
separated into two groups according to their 
university: (1) the senior students who study at 
Al al-Bayt University, and (2) the senior stu-
dents who study at Mu'tah University.  

RESULTS AND DISCUSSION 
The data was analyzed separately according to 
the research questions stated earlier. The follow-
ing sections present the findings as related to 
each research question independently. The cru-
cial issue raised by this research was to find pat-
terns of students’ perceptions as influenced by 
university courses as macro-level contexts, ra-
ther than embarking on the beliefs held by stu-
dents at different Universities. 

I.  Results related to the first question 
The first research question was: What are the 
students’ perceptions of religious beliefs as 
gained from religious education courses at Al 
al-Bayt University? 

1. The survey questionnaire 

Table 3 displays the percentages of senior stu-
dents' responses to the beliefs questionnaire. 

The central focus in this research is what hap-
pens to the religious commitment of university 
students when they become more socially inte-
grated into a rather semi-secular setting (i.e. 
university)? To examine this issue, Table 3 dis-
plays that students at Al al-Bayt University 
seemed to hold quite positive and definiteper-
ceptions about their religious affiliationbeliefs. 
Regarding the existence of religious commit-
ment, the majority of students at Al al-Bayt 
University strongly agreed that Islam is always 
first in my life (85% of students); Islam is my 
source of happiness (94%of students); Islam solves 
my problems (88% of students); and  the day to day 
meaning of life to me is totally described by the holly 
Qur'an (89%of students). 
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 Nevertheless, a large number of students at Al 
al-Bayt University tended to adjust themselves 
to the context of the university. That is, although 
they (the students) think of themselves as mem-
bers of a religious community, yet they tended 
to accommodate themselves in the university 
context. Accordingly, 94% of the responses 
strongly advocated the idea that states:  Al-
though I believe in my religion, many other things 
are more important in life. Also, 96% strongly 
agreed with the statement  I don't try very hard to 
live my life all my life according to my religion. On-
ly 15% of the students participating in the cur-
rent study strongly disagreed with the state-
ment:Although I am religious, I don't let my reli-
gion affect my daily life. Again, this supports the 
argument firstly stated by this study which en-
tails that the religious beliefs of people change 

when they move from one conservative setting 
(school) to another non-conservative (universi-
ty) setting. 

In addition to religious affiliation, religious atti-
tudes as well as religious attendance were in-
vestigated in the present study in order to shed 
the light on students' overall religious beliefs 
perception account. attitudes were talked in 
terms of students' feelings towards the religious 
education courses offered by the two Universi-
ties. However, attendance was examined in 
terms of the frequency with which people at-
tend religious meetings. Table 4 presents the 
findings of the survey questionnaire at Al al-
Bayt University. 

Table 3 
The Religious Affiliation of Students at Al al-Bayt University 

Item Strongly 
Agree Agree Un-decided Disagree Strongly 

disagree N 

1. Islam is always first in my life. 85% 8% - 5% 2% 285 

2. Islam is my source of happiness. 94% - - 2% 4%  
285 

3. Islam solves my problems. 88% 8% 1% 2% 1% 285 
4. Although I believe in my religion, many other things 
are more important in life 94% 4% 2% - - 285 

5. My whole approach to life is based on my religion. 40% 18% 2% 12% 28% 285 
6. Although I am religious, I don't let my religion affect 
my daily life 46% 6% 18% 15% 15% 285 

7. I don't try very hard to live my life all my life according 
to my religion. 96% 3% - 1% - 285 

8. The day to day meaning of life to me is totally de-
scribed by the holly Qur'an. 89% 5% 5% - 1% 285 

 

Table 4 
Religious Attitudes and Attendance of Students at Al al-Bayt University 

Item Strongly Agree Agree Undecided Disagree Strongly 
disagree N 

9- I enjoy undertaking courses about my religion. 82% 4% 5% - 9% 285 
10- I feel the number of courses on Islam is very 
limited. 14% 10% - 64% 12% 285 

11- I feel that it is urgent to have more courses on 
Islamic jurisprudence. 88% 2% 3% 4% 3% 285 

12- I feel that it is urgent to have more courses on 
Islamic creed. 2% 8% 1% 85% 4% 285 

13- I feel that it is urgent to have more courses on 
the science of the Tradition of the Prophet. 90% 4% 2% 4% 1% 285 

14- I feel that it is urgent to have more courses on 
the sciences of the Holy Qur'an. 38% 9% 2% 4% 49% 285 

15- I feel that it is urgent to have more courses on 
contemporary issues. 97% 1% 2% - - 285 

16- It is important to me to pray five times a day. 64% 12% - 21% 3% 285 
17- I have never attended a mosque prayer. 40% 18% 2% 12% 28% 285 
18- I rarely have Qur'an study 88% 8% 1% 2% 1% 285 
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Table 5 
Al al-Bayt University students Perceptions of Their Parents' Religiosity 

 what do you think of your parents' religiosity? very religious moderately religious not religious at all Total 
Frequency 5 21 6 32 

Percent 15% 66% 19% 100% 
 

The data provided a description of the current 
perception of students in Al al-Bayt University. 
An analysis of this data was then completed in 
order to establish patterns or trends. The pat-
terns identified by the researcher have provided 
some direction for the future on how to increase 
the courses of religious education at the Univer-
sity. Because religious adherence tended to be 
somewhat high among the responses of stu-
dents at Al al-Bayt University. Highly positive 
attitudes towards religious education courses 
were, also, found. This is explained through 
students' (85%of students) great support of I 
enjoy undertaking courses about my religion. More-
over, most of the students agreed strongly with 
items indicating havig more courses in religious 
education courses especially:Islamic jurispru-
dence (88% of students); the science of the Tradition 
of the Prophet (90%of students); and contemporary 
issues (97%of students). 

Yet, students' perceptions of religious atten-
dance reflected a lowpercentage rates as 
representing the current experience of students 
at Al al-Bayt University. A significant propor-
tion(88%) of students  indicated that they rarely 
have Qur'an study. Arather large proportion 
(60%) of the students expressed that they pray, 
and even worse 40% of the students stated that 
they have never attended a mosque prayer. Al-
though the current research attempted to ques-
tion  the issue of educational religious beliefs  
gained by University courses in a way that as-
sist students to meaningful links between per-
sonal experience and religious theory in order to 
construct meaning, it seemed that the setting of 
Al al-Bayt University courses are ineffective in 
engaging student potential for meaning making. 
The results of the study, in this specific and sub-
stantial part showed that the courses are ineffec-
tive enough in promoting religious attendance 
of students. Other factors are worth considering 
when explaining the questionnaire results such 
as the perceptions obtained from the interviews 
with students at the University. 

2. The interviews  

Generally speaking, parental emphasis aims at 
getting students understand religiosity in order  

to be able to apply such knowledge and under-
standing not only to within the family context 
but also beyond the boundaries of the family 
(i.e. university context). The sign that student's 
religiosity have been affected to new circums-
tances. During the fieldwork of the current re-
search, most of the interviewed partici-
pantsstressed thatIslam was a part of their fami-
ly heritage. As one can see from Table 5, stu-
dents' parents tend to be 'moderately religious'.  

One student at Al al-Bayt University described 
his family's religious orientation as: my family 
directs my religiosity. Another student remarked: 
my family have told me a lot about religiosity. Such 
views as obtained from the interviews support 
those views as obtained from the questionnaire 
as reflecting rather moderate perception of reli-
gious affiliation. In fact, this result is consistent 
with the nature of the Jordanian society as 
stated by Amman Message; a moderate na-
tion.One student, interestingly, reported that: 

I started to practice Islam at home with my family, 
and so it was somethingthat I had exposure to from a 
very young age. But in terms of practicing it, itis a 
conscious choice. Because you can be Muslim by 
name, and you can beMuslim by birth, and you can 
be Muslim from what your parents tell you thatyou 
are. But in terms of being a true believer, that is 
something that you haveto consciously choose. And I 
believe that I consciously chose that [Islam] onmy 
own, otherwise I could go through life with a title but 
not have anythingbehind it to back it up. 

Regarding the role of university courses' effect 
on the religiosity of the students, Table 6 reflects 
varying degrees of students' perceptions of the 
‘exact’ impact of religious education 
courses.Nineteen participants stressed that uni-
versity courses are ‘helpful’, while three out of 
thirty two participants at Al al-Bayt University 
maintained that courses are ‘not heplful at all’. 
This view, however, supports results obtained 
by the questionnaire where students expressed 
varying degrees of profiting from the courses in 
question, and accordingly varying degrees of 
more courses on religious education. 

One interviewed student at Al al-Bayt Universi-
ty indicated that: I perceive religious education 
courses as theoretical models that help me like a pair 
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of glasses that I put on and it can order the world for 
me.This perception was verified by another stu-
dent who stated that: …the courses present the 
material in a form which would make us able to use, 
understand and make sense in someway in our life 
experienc.  

In contrast, one of the interviewed students at 
Al al-Bayt University explained the significant 
role of university courses in formulating her 
religious beliefs, she stated: when I came to the 
University, I was not particularly religious at first. 
But when you end up in a large number of religious 
education courses, I found myself as a true believer 
who practices her religion as required.  
II) Results related to the second question  
The second research question was: What are the 
students’ perceptions of religious beliefs as 
gained from religious education courses at 
Mu’tah University?  
The survey questionnaire 
Table 7 displays the percentages of religious 
affiliation as an integral component of students' 
beliefs as obtained from the perceptions of stu-
dents at Mu'tah university. 
On the other hand, results of the data analysis of 
students at Mu'tah University tend to follow a 
different pattern from students at Al al-Bayt 
University students. The data presented in Ta-
ble 7 provided a description of the current per-
ceptions of the religious beliefs of students at 

Mu'tah University. The students’ perceptions 
reflected a significant difference in terms of reli-
gious affiliation. That is, low and moderate le-
vels of religious affiliation were found  in 
Mu'tah as varying from Islam is always first in my 
life” (51% of students); and Islam ismy source of 
happiness(43% of students).  The students at 
Mu'tah University seemed to be not sure and 
not confident of their religious affiliation per-
ceptions. The results, however, reflects hesitant 
views (3% of students) contrasting from strong-
ly discouraging living Islamic lifeto reject-
ing(49% of students) whole approach to life as 
based on religion.  

The way such students felt towards their reli-
gious attachment is clearly indicative of high 
levels of hesitancy if compared to the percep-
tions of students at Al al-Bayt University. This 
may be interpreted on the grounds that, at Al al-
Bayt University, students undertake twenty-one 
obligatory credit hours in religious education. 
On the other hand, students at Mu'tah Universi-
ty undertake only three credit obligatory hours 
in religious education. As far as one can see, 
beliefs were inconsistent between the two 
groups of students involved in the current study 
in the areas of religious affiliation. 

 

 

Table 6 
Al al-Bayt University Students Perceptions of Religious Education Courses 

2. What do you think about religious education courses 
offered by the University very helpful Helpful Not helpful at all Total 

Frequency 10 19 3 32 
Percent 31% 59% 10% 100% 

Table 7 
Religious Affiliation of Students at Mu'tah University 

Item Strongly 
Agree Agree Undecided Disagree Strongly 

disagree 
N 

1- Islam is always first in my life. 51% 25% 16% 2% 6% 306 
2-Islam is my source of happiness. 43% 34% 7% 1% 15% 306 
3-Islam solves my problems. 25% 10% 4% 40% 21% 306 
4-Although I believe in my religion, many other 

things are more important in life 45% 18% 7% 8% 22% 306 

5-My whole approach to life is based on my reli-
gion. 12% 18% 4% 17% 

 49% 306 

6-Although I am religious, I don't let my religion 
affect my daily life 11% 34% 21% 25% 9% 306 

7-I don't try very hard to live my life all my life 
according to my religion. 3% 2% 13% 49% 33% 306 

8-The day to day meaning of life to me is totally 
described by the holly Qur'an. 25% 7% 4% 57% 7% 306 
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Table 8 
Religious Attitudes and Attendance of Students at Mu'tah University 

Item Strongly 
Agree 

Agree Undecided Disagree Strongly 
disagree 

N 

9-I enjoy undertaking courses about my religion. 62% 3% 18% 2% 15% 306 
10-I feel the number of courses on Islam is very li-
mited. 3% 18% 29% 30% 20% 306 

11-I feel that it is urgent to have more courses on 
Islamic jurisprudence. 42% 29% 4% 4% 21% 306 

12-I feel that it is urgent to have more courses on 
Islamic creed. 3% 8% 31% 49% 9% 285 

13-I feel that it is urgent to have more courses on the 
science of the Tradition of the Prophet. 55% 15% - 28% 2% 306 

14-I feel that it is urgent to have more courses on the 
sciences of the Holy Qur'an. 45% 19% 30% 6% - 306 

15-I feel that it is urgent to have more courses on 
contemporary issues. 50% 18% 10% 2% 20% 306 

16-It is important to me to pray five times a day. 15% 15% - 39% 31% 306 
17-I have never attended a mosque prayer. 10% 22% 10% 32% 26% 306 
18-I rarely have Qur'an study 40% 41% 4% 8% 7% 306 

Table 8 presents an analysis of the data concern-
ing religious attitude and attendance. The pat-
terns identified by the researcher have provided 
some direction for the future on how to increase 
the courses of religious education at the Univer-
sity. Because religious devotion tended to be 
somewhat little responses of students at Mu'tah 
University. This is explained through only 62% 
of students' participating in the current study 
enjoyed undertaking more courses about Islam. 
In particular, only 42% liked to have courses on 
Islamic jurisprudence,45% desired courses on 
the science of the Tradition of the Holy Qur’an, 
50% wished to have more courses on contempo-
rary issues, while 55% of students liked more 
courses on the science of the Tradition of the 
Prophet. 

Peculiar agreement between both groups 
whoexpressed comparable minor needs of more 
courses on Islamic creed (2% at Al-alBayt; 3% at 
Mu’tah respectively). This may be interpreted 
on the basis that this course aims at strengthen-
ing the creed of Muslims.  Both groups of partic-
ipants seemed to feel happy with their status of 
faith. Yet, the only problem students seemed to 
face is the act of practicing their faith in a mod-
ern style society which is full of many demands. 
So, the conflict tended, here, to be very clear in 
highlighting the impact of the context in shap-
ing students' practices.  

The previous finding, also, seemed to be consis-
tent with findings relevant to students' percep-
tions of religious scarce attendance at Al alBayt 
Universitity (see Table 4). Unfortunately, it 
seems to be the case at Mu’tah University where 
a significant great proportion (81% of students) 
strongly gree and agree that they rarely have  

Qur'an study. Moreover, 30% of students strong-
ly agree and agree with the statement that en-
tails that they pray five times a day, and 10% of the 
students stated that they have never attended a 
mosque prayer. The current research addressed 
the issue of educational religious beliefs in a 
way that assist students to meaningful links be-
tween personal experience and religious theory 
in order to construct meaning. This leads to the 
following significat question:do religious educa-
tion coursesat Mu'tah University effective 
enough to engage student’s potential for mean-
ing making?  The results of the study showed 
that there is a frantic need of more courses that 
promote religious attendance and meaning 
making of students. Other factors are worth 
considering when explaining the questionnaire 
results such as the perceptions obtained from 
the interviews with students at the University. 

Interviews 
The interviews accounted for in-depth investi-
gation of the family before judging the universi-
ty context. Considering the parental perspective 
at Mu'tah university, the views maintained 
through the interviews reported that students 
tend to practice religious education knowledge 
and understanding not only within the family 
context but, also, beyond the boundaries of the 
family (i.e. university context) as a result of their 
parent' moderateness, as seenat Table 9. 

One student at Mu'tah University expressed his 
family's religious orientation; he remarked that: 
my family is fair, none of our relatives is extreme: all 
our family members tend to be temperate. Another 
student explained: my parents are very modern, 
but religious at the same time. Such views as ob-
tained from the interviews do not support those 
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views as obtained from the questionnaire as re-
flecting rather moderate perception of religious 
affiliation. The results obtained by the question-
naire, however, reflected moderate religious 
affiliation. In fact, this result is consistent with 
the nature of the Jordanian society as stated by 
Amman Message; a moderate nation.  

This is why similarities among two parental 
contexts tend to be the same, and consequently 
similar findings are found when the family con-
text is investigated. 

The central theme of the present research ad-
dressed the question of whether religious edu-
cation courses at Jordanian universities form the 
cement holding society's religiosity together. 
Regarding the role of university courses effect 
on the religiosity of the students, Table 10 ac-
cordingly reflects the degree of students' advo-
cacy of the helpfulness of religious education 
courses. It is not a surprise to find out that only 
two students out of 32 interviewed students at 
Mu'tah University find religious education 
course as very helpful; whereas 21 students find 
the course as not helpful at all. It's worth point-
ing out that, at Mu'tah University there is only 
one single religious education course; unlike Al 
al-Bayt University where there are seven reli-
gious education courses. This view, however, 
supports results obtained by the questionnaire 
where students expressed a frantic need of more 
courses on religious education at Mu'tah Uni-
versity. On interviewed student at Mu'tah Uni-
versity indicated that;  

…we need more; more religious education courses. 
One course is not enough; we need courses on the 
tradition of the Prophet, and because there are many 
new jurisprudential things I say we need to be more 
conscious of these contemporary issues and of course 
more education on Qur'anic sciences is needed.  

Another student at Mu'tah University remarked 
that the university context tends to be affected 
by individualism, she stated that: Undoubtedly, 
the aspect of choice the University is affected by a 
contemporary Western discourse, where the 
processes of human life are significantly individua-
lized.  

 
 
 
 
 
 

CONCLUSION  
The present study focused on Jordanian Univer-
sity students’ perceptions belief comparison 
with a noticeable gap within reference to set-
ting, in which each University offer more 
courses on religious education than other. The 
study posed the question that entails whether a 
relationship between students’ epistemological 
beliefs of religiosity and the high education so-
cial context may exist? The context of the uni-
versity may, of course, lead students to hold 
mixed (constructive and reproductive) beliefs 
about religion; students with sophisticated epis-
temological beliefs of religiosity may believe 
that knowledge is constructed and they tend to 
hold constructivist beliefs about religiosity. 

 One may suggest that when students have 
more complex beliefs about knowledge, the 
quality of their religiosity is improved. This is 
supported by the result obtained from students 
at Al al-Bayt University where the amount of 
knowledge base courses is huge as compared to 
other public Jordanian university. 

Analyses and interpretations of the data pro-
vided answers to the questions of the present 
study. When the beliefs that were expressed by 
Al al-Bayt University students were compared 
to the beliefs expressed by Mu'tah University 
students, different beliefs about most topics 
were elicited. There were outsized noticeable 
trends within these degrees of differences.  

Overall, the students at Al al-Bayt University 
expressed different religious beliefs in terms of 
stronger religious affiliation than students at 
Mu’tah University. Regarding issues that con-
cerns the domains of religious attitudes and at-
tendance, the findings of the present study re-
ported that students at both Universities display 
varying religious attitudes, as well as, lowreli-
gious attendance, yet with varying degrees. 
That is, the actualization of making meaning 
and trasfering what they believe onto what they 
act and do was unattainable. 

No impact of the family background was de-
tected all through the analysis. For it was noted 
from the views of the students in both Universi-
ties that their parents were 'moderately' reli-
gious' which is the proto type of religiosity 
mostly spread in the Jordanian society.  So, as-
suming that students come from such context, 
the university context, in turn, is argued to add  
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Table 9 
Mu'tah University Students’ Perceptions of Their Parents' Religiosity 

 what do you think of your parents' religiosity? very religious moderately religious not religious at all Total 
Frequency 6 22 4 32 
Percent 19% 69% 12% 100% 

Table 10 
Mu'tah University Students Perceptions of Religious Education Courses 

 What do you think of religious education courses offered 
by your university? very helpful Helpful Not helpful at all Total 

Frequency 2 9 21 32 
Percent 6 % 28% 66% 100% 

more or less to the religiosity of the students. 
That is to say, the university in its religious 
courses and religious ethos have a significant 
role in enhancing the religiosity of students. 

 The results of the study were interpreted, ac-
cordingly, on the basis of the number of reli-
gious education courses that impact students’ 
religiousity as offered by each university. Both 
groups of students expressed the need to have 
more courses on “the science of the Prophetic 
Tradition”. 

University students' epistemological beliefs 
about learning reflect reproductive through 
transformative conceptions of learning (Brown-
lee, 2003,pp. 1-3). Findings provided evidence 
that the religious educational beliefs of students 
who participated in this study were generally 
different and contrasting to each other. Howev-
er, students' epistemological beliefs have been 
usually considered in association with their be-
liefs about affiliation (Chan, 2001). 

Findings of the present research lend support to 
a proposition that the tenacity of learners' be-
liefs depends on whether those beliefs were 
shaped by micro context or macro context 
(Brownlee, 2003, p. 5; and Schraw, 2001: p. 451). 
Beliefs formed by micro context (e.g. learning 
situation: university context) tend to be less sta-
ble (Phillips, 2001; Schommer-Aikins, 2002) 

By contrast, beliefs shaped by the macro context 
(i.e. prevailing attitudes within society) were 
more tenacious. The findings reported that Uni-
versity students who participated in the current 
study were very enthusiastic about having more 
religious education courses. The study con-
firmed that students' beliefs tend to become 
more complex and sophisticated as their learn-
ing experience increases and their awareness of 
learning issues extends. 

Despite the findings of the study have stressed 
the importance of providing more different Is 

lamic religious courses at Mu’tah University 
syllabuses and all other public Universities in 
Jordan, Al al-Bayt University, sadly, has re-
duced the Islamic courses to be six credit hours 
instead of twenty one credit hours starting from 
the beginning of the 2011 fall semester. 

Based on the literature and the findings of the 
current study, a number of recommendations 
should be addressed: 

1- Al Al-Bayt University is advisable to con-
duct a study to find the effect of reducing 
the Islamic religious courses on the stu-
dents’ beliefs. 

2- In accordance with the opinions of 
Mu’tah University’s students, more Islam-
ic courses on making meaning on stu-
dents’ perceptions and practices should 
be offered. 

3- All Jordanian universities should increase 
the number of religious education 
courses, especially courses that promote 
religious attendance and participation. 

4- As far as there is shortness of research fo-
cused on the beliefs held by students at 
universities or schools, more studies in 
this field are required.  
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