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The purpose of this study was to investigate the effect of using the story grammar method to de-
velop seventh grade students' narrative texts comprehension in English as a foreign language. Pre-
vious research suggests that narrative texts comprehension can be improved through story gram-
mar method. The researcher designed a story-mapping for teaching the experimental group. The
researcher also developed an instrument, which is a narrative comprehension test to measure the
students' performance. The sample consisted of two classes (n= 52) of grade seven male students
from a school in the Sultanate of Oman, Al-Batinah South. These classes were randomly selected.
One class functioned as an experimental group and the other as a control group. The results re-
vealed that the students in the experimental group performed better than the students in the con-
trol group. The story grammar method had a positive effect on the students' narrative textss com-
prehension. Based on these findings, the study presents some recommendations and suggestions
for further research.
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When students read a text, they easily get fru-
strated or ask for the direct answers imme-
diately (Dymock, S., 2003). Students often get
stuck at a specific point in the process of read-
ing a text and fail to comprehend the text as a
whole because they do not have the relevant
reading strategies (Ramani and Al-Mekhlafi,
2009). Snow (2002) reported that many stu-
dents fail to have specific goals that lead to
successful comprehension of texts.

Readers approach a text with relevant know-
ledge, word decoding ability, text-based and
situation model-based differencing skills,
competency with a variety of reading strate-
gies, metacognitive skills, and so on (Carter,
2001). Each of these factors has a profound
impact on comprehension and may hold im-
plications for the students’ comprehension
ability.

Comprehension is an interactive process be-
tween the reader and the text. The reader inte-
racts with the text and relates ideas from the
text to prior experience to constructing. Suc-
cessful extended texts comprehension involves
the formation of a well-organized and cohe-
rent mental representation of the overall text
content (Corio J., 2005).

According to Wade E., Boon (2010) there are
five basic types of text: narrative, descriptive,
instructional, expository, and argumentative.
Caldwell (2002) defines a narrative text as a
text which tells a story. It is used interchange-
ably with “story”. According to him, narrative
texts are written with a common structure in
which characters live in a setting (time and
place) experience problems and seek to solve
them. Narrative text is about fictional story
that tries to entertain the reader and is derived
from the writer’s imagination.

Narrative texts are the most popular reading
material in grade seven English For Me (EFM)
Class book. According to the philosophy of
this book, stories are an excellent way to in-
troduce English and contribute to the students'
language development. As a whole, they can
also provide the starting point for a wide
range of activities, and of making learning
more attractive and interesting.

Through reviewing literature about narrative
text such as Ramani (2009), Dymock (2007),
Williams (2005), Erkaya (2005), Murdoch
(2002), Howvie (1993), its features are:
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1. Narrative text is the most popular read-
ing materials. It is considered as a po-
werful tool in language learning and the
development of students. (Dymock,
2007).

2. According to Erkaya (2005) Narrative
texts seem the most effective instrument
in teaching culture to EFL students.
Higher-order thinking seems to be sti-
mulated when dealing with short sto-
ries.

3. Howie (1993) agrees with the proposi-
tion of using narrative texts in teaching
critical thinking. The researcher argues
that teachers have the responsibility to
help students develop their cognitive
skills because everyone needs to “make
judgments, be decisive, come to conclu-
sions, synthesize information, and or-
ganize, evaluate, predict, and apply
knowledge.” By reading narrative texts,
students develop their critical thinking
skills.

4. Murdoch (2002) points out that “Narra-
tive texts allow teachers to teach the ba-
sic language skills (i.e. reading, listen-
ing, writing, and speaking and language
areas (i.e. vocabulary, grammar and
pronunciation).”

5. Narrative texts are an excellent way to
introduce English and contribute to the
students' language development. As a
whole, they can also provide the starting
point for a wide range of activities (Ra-
mani, 2009).

6. Narrative texts and activities constitute
a very natural way of linking English
with other subjects in the school curricu-
lum, and of making learning more at-
tractive and interesting (Williams, 2005).

The researcher applied a story grammar me-
thod to teach and enhance students' reading
comprehension. For teachers, story grammar
can be used as an interesting and effective tool
for facilitating and improving reading com-
prehension. For students, story grammar can
be as a support method that helps them to re-
call and retell stories, which do not have a
standard structure or do not present events in
chronological order.

According to Mandler and Johnson (1977) and
Amer (2003), the story grammar method is a
set of rule systems for the purpose of describ-




Journal of Educational and Psychological Studies - Sultan Qaboos University (Vol. 8 Issue 4 Oct.)

ing the regularities found in one type of texts.
The rules described in the units of which sto-
ries are composed, i.e., their constituents struc-
ture and ordering, the sequences in the consti-
tuents appear (Mandler, 1983).

Buehl (2001) indicated that story grammar me-
thod allows the students to see the connection
between ideas that they already have (which
can help them organize ideas), to organize
ideas in logical but not rigid structure that al-
lows future information or viewpoints to be
included. Dolehanty (2008) argued that the
concept of story grammar method would
serve as a strategy for improving the compre-
hension of a particular piece of text. Novak et
al. (2008) says that the story grammar method
is so powerful for the facilitation of meaning-
ful learning and it serves as a kind of template
or scaffold to help to organize knowledge and
to structure it, even though the structure must
be built up piece by piece with small units of
interacting concepts. Thus the story grammar
method makes it possible to memorize, re-use
and retrieve information more easily in the
long run, allowing the representation of ideas,
of the relationships between these ideas, and
of the way in which the reader perceives these
interrelationships.

Wang (2008) reported that students can also
get the full picture of stories with the frame-
work provided by a story map, which divides
a narrative texts into meaningful parts and
emphasizes the interrelationship among them.

A story map is developed based on the con-
cept of graphic organizers which has been
proved to have positive effects on thinking
and learning for students across a range of
proficiency and grade levels (Hall, 2004).

A story map is a diagram, which contains the
indispensable story grammar elements of a
narrative texts, such as the main characters,
the setting, the problem, the action, and the
result (Cruz De Quiros, 2008; Idol, 1987). It is
the logical sequence of events in a narrative
texts (Livo & Rietz, 1986).

McTighe (1992) said that story map can be
used at any stage in the instructional process
to achieve:

e Activating students' prior knowledge
before instruction.

e Helping students actively organize and
process information during instruction.
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e Providing a structure for review, organ-
ize and summarize key points.

A story map helps students to decide what
information is important and on what to focus
their attention (Gersten, 2001). According to
Davis and Zephaniah (1994) “story map are
useful for reading comprehension when ma-
nipulated at the stage of pre-reading”, during
reading (Gardill and lJitendra, 1999) and post
reading (Boulineau et al., 2004). Story map-
ping plays an important role in building con-
nections between the learner's prior know-
ledge (schema) and the new materials (Bens-
oussan, 1998).

Schema plays an important role in guiding the
decoding and retrieval of texts information,
and it must be activated in order to enhance
one's abilities to comprehend the texts (Barch-
ers, 1998). Bensoussan's (1998) study was fo-
cusing on the effect of schema on reading
comprehension. This researcher suggested that
some of the wrong answers to comprehension
questions result from faulty schema. Thus, the
ability to decode word meaning in a sentence,
and the knowledge of texts structure all serve
as different forms of schema, which provide
readers with a foundation and assistance for
comprehension (Aebersold & Field, 1997).

In the same way, Wilson and Anderson (1986)
suggested two types of schema in relation to
reading: Knowledge of text structure and
knowledge of text content. The knowledge of
text structure in narratives refers to “story
grammar map” readers are assumed to have
the knowledge of discourse conventions or
“textual schemata” that assist in text
processing. They have expectations about
what they will encounter when they read sto-
ries, personal letters, research reports, or tele-
grams (Garner, 1988; Amer, 2003). They use
their schemata and clues from the text in vary-
ing amounts, as they comprehend (Amer,
2003). Effective readers use an interactive
process that relies on their schemata and re-
quires them to obtain information from text.
Even though these two processes occur simul-
taneously as readers comprehend, it is the
readers' schemata that provide the structure
needed to associate meaning with text (Amer,
2003).

A good reader is able to sift and sort through
text and pull out the essential or key ideas
while the struggling reader tends to pay atten-
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tion to everything in the text. Omani teaching
context, it is noticed that many students strug-
gle when they do reading comprehension ac-
tivities and need some extra support and at-
tention. This observation was made from ana-
lyzing grade seven of Basic Education. Sup-
porting this claim is the researcher's discus-
sions with his English teachers partners at staff
meeting that revealed that many teachers
complain about learners' reading comprehen-
sion difficulties, which entails finding a suita-
ble remedy. In addition, many studies have
been conducted on the Omani teaching con-
text that have tackled Omani students' reading
problems and have consequently tried to sug-
gest some remedies. For example, Al-Belushi
(200) attributed students reading comprehen-
sion problems to the lack of suitable strategy
in teaching short stories that entails a peda-
gogical theory that takes into account the cul-
tural and linguistic factors that encourage stu-
dents to produce their own individualized
meaning from the text. Whereas, Al-Brashdi
(2002) attributed the Omani students' reading
comprehension problems to a lack of different
strategies students have to use to comprehend
a text.

It is worth mentioning that those researchers
tried to use different methods to solve those
problems. For example, helping students to
become strategic readers through the use of
"think-out-loud" method and teaching reading
as problem identification. That could be done
through shifting the focus from teaching the
skills to teaching reading as a problem-solving
issue and as strategies which deal with the
total reading environment rather than teach-
ing hierarchies of reading sub skills. The re-
searcher will use the story grammar method as
another solution to overcome those problems
as a remedy that provides the students with a
system or framework to support them in ana-
lyzing and comprehending stories, perceiving
and retaining important story details and fur-
ther on working at a deeper conceptual level.

The present study attempts to investigate the
use of story grammar method in developing
narrative texts comprehension. Consequently,
the present study addresses the following
general question: What is the relative effect of
using the story grammar method on develop-
ing narrative text comprehension for the EFL
students of grade seven in comparison with
regular instruction?

——
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Review of the literature

The literature includes a number of studies on
the reciprocal relationship between the story
grammar method and narrative text compre-
hension. For example, Al-Hadramy (2011)
conducted a study that aimed at investigating
the effect of story grammar method on Omani
EFL students’ comprehension of narrative
texts. The sample consisted of 54 male stu-
dents of grade nine. Twenty nine (n = 29) stu-
dents served as experimental group and twen-
ty five (n = 25) students served as a control
group. The results of the study revealed that
the students in the experimental group per-
formed better than the students in the control
group. The research findings showed that the
story grammar method had a positive effect
on the students' comprehension of narrative
texts. Likewise, Wade, Boon & Sponcer (2010)
conducted a research study that aimed at ex-
ploring the efficacy of story mapping, with the
integration of Kid spiration software, to en-
hance the reading comprehension skills of sto-
ry grammar components for elementary-age
students. Three students served as the partici-
pants, two from third grade and one from
fourth grade, with specific learning disabilities
(SLD). Results showed a dramatic increase in
the comprehension levels, as all three of the
participants improved from the baseline to the
intervention phase, with no overlaps in the
data. Furthermore, during the final phase, all
three of the participants continued to show an
increase in their scores from the baseline. In
addition, Nelca & Tevhide, (2010) investigated
the effectiveness of the story map technique on
reading comprehension skills among students
with mild mental retardation. The research
group consisted of 14 students with mild men-
tal retardation. The students in the research
group were chosen from students who at-
tended an elementary school and a special
education center in Ankara and who met the
prerequisite skills for the research study in
order to collect data, the "Read-Aloud Test"
and "Teachers Interview Form" were used. In
the study a pre and post-test experimental de-
sign with a control group was used. The study
findings showed that the story mapping me-
thod positively affected the reading compre-
hension skills of the students in the experi-
mental group.

Wade, Boon & Sponcer (2010) conducted a
research that aimed at exploring the efficacy of
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story mapping, with the integration of Kid
aspiration software, to enhance the reading
comprehension skills of story grammar com-
ponents for elementary-age students. Three
students served as the participants, two in
third grades and one in fourth, with specific
learning disabilities (SLD). Results showed
that a dramatic increase in the comprehension
levels, as all three of the participants improved
from the baseline to the intervention phase,
with no overlaps in the data. Furthermore,
during the final phase, all three of the partici-
pants continued to show an increase in their
scores from the baseline. Pairs & Pairs (2007)
in turn examined the effect of instruction of
narrative comprehension strategies on stu-
dents' comprehension and recall. The partici-
pants were four-grade classrooms students.
Two groups were involved in this research; a
control group and an experimental group. The
students in the control group received narra-
tive comprehension strategies including the
instruction of identifying story grammar,
which were not imparted to the students in the
control group. After five weeks of training, the
students in the experimental group outper-
formed the control group in the recall of fac-
tual information and narrative elements. The
results of this research showed that the story
grammar has a positive impact on retrieving
information.

Limitation of the study

1. The study sample included students
from one school in South Batinah Go-
vernorate, Willyat Wadi Al-Maawal in
Maawala Bin Shams School for the
availability of the researcher as he is a
teacher and he is working in that school.

2. The study was conducted on grade sev-
en of the basic education school boys for
the availability of narrative texts in
grade seven textbooks.

3. Some narrative texts required for grade
seven students.

4. The study was conducted in grade seven
male classes. One class functioned as
experimental group and the other as a
control group.

5. Only the researcher applied the story
grammar method in teaching narrative
text comprehension using the stories of
the class book and the skills book to car-
ry out his study.

——
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Significance of the study

The rationale for implementing the story
grammar method can be summed up in the
facilities it provides to improve learning. The
story grammar method helps learners make
learning more interesting. Moreover, the story
grammar method develops mental schema
into which new information is transformed, as
it becomes personal knowledge. Mandler
(1983) said that mental schema represents the
general knowledge about the way in which
texts proceed. Therefore, it represents the
readers' background knowledge that enables
them to make prediction for more successful
interaction with a text. Robb (2000) points out
"mental schema assists students to recognize,
represent and retrieve the incoming informa-
tion" (p. 89-91).

Thus, there has been an increasing awareness
of the importance of integrating literature in
EFL curriculum. The traditional structurally-
based text and the newer, integrated, commu-
nicative courses might not be sufficient for the
demands of academic classes. On the other
hand, a syllabus that draws heavily on authen-
tic stories provides a motivating medium for
language learning while fostering the devel-
opment of the thinking skills (Amer, 2003).
Literature can also play a powerful change
agent by developing pupils' intercultural
awareness while at the same time nurturing
empathy, a tolerance for diversity, and emo-
tional intelligence (Ghosn, 1997) Emotional
intelligence, which is essential for empathy
and tolerance, is the understanding of feelings,
both of one's own and the others (Goleman,
1995). In addition to theoretical, rationale men-
tioned above, several benefits might be
achieved from this study:

1. This study may help in solving some of
the students' problems in comprehension
of narrative texts and may contribute in
developing the students' thinking.

2. Using the story grammar method in de-
veloping comprehension of narrative
texts may create a sense of self-
confidence on the students' part, because
students follow certain ways and tech-
niques that may lead to the improvement
of comprehension of narrative texts.

3. Encourage students to use higher-order
thinking skills.

4. The story grammar method reduces
learning ambiguity and makes compre-
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hension of narrative texts more manage-
able and more meaningful.

5. The story grammar method provides
some directions in order to help the
learners to focus on achieving their goals.

6. The story grammar method makes EFL
teachers aware of alternative teaching
methods to improve the students' read-
ing comprehension of narrative texts.

7. Drawing the attention of EFL syllabus
designers in the Sultanate of Oman to a
research-based method for teaching
comprehension of narrative texts.

Research questions

What is the relative effect of using the story
grammar method on developing narrative text
comprehension for the EFL students of grade
seven in comparison with regular instruction?

Research Hypotheses

The following research hypotheses were tested
in order to address the research question:

HO1: There is no statistically significant dif-
ference between the pretest mean scores of the
control and experimental group (p < .05).

HO2: There is no statistically significant dif-
ference between the posttest mean scores of
the control and experimental group (p < .05).

METHOD
Population and Sample

The population of the study comprises all
Omani grade 7 Basic Education (BE) students
in the academic year 2013-2014 in the Sulta-
nate of Oman. The researcher decided to take
the sample from one male school in Al-Batinah
South Region. The choice of the male school
was based on logistic reasons such as working
in the same school where the experiment was
conducted. Moreover, the researcher chose Al-
Batinah South Region because the students in
the regions in the Sultanate study the same
curriculum. The school is located in Wadi Al-
Maawel.

The sample consisted of two classes, compris-
ing a total of 52 students who were selected by
the administration of the school. One class of
26 students functioned as the experimental
group and the other class has an equal number
of students (26) functioned as the control
group. All the students of the study were
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Omani-born except two students who were
Egyptian; one of them was in the experimental
group and the other was in the control group.
None of the students were receiving special
services at the time the study was conducted.

Research Design

This study employed a pre-test-post-test con-
trol group quasi-experimental design. It in-
volved treatment conditions and pre and post-
tests for both group. The design of the study is
illustrated in Table 1.

Table 1
Research design
Groups N. Treatment Pre-post-

test

Experimental 26  Story Gram- Yes

Group mar Method

Control Group 26  Traditional Yes

Method

The story grammar method (teachers' teach-
ing guide)

This treatment is designed to investigate using
the story grammar method to develop narra-
tive text comprehension for students of grade
seven.

Learning outcomes

By the end of this treatment, the students are
expected to:

a. Answer questions on story elements.

b. Rread and fill in a story map diagram.

c. Work cooperatively with other members
of the group and share ideas.

d. Discuss, make decisions and to act on
suggestions that help each group mem-
ber achieve individual and group goals.

e. Show some teamwork skills asking
guestions, listening and interrupting.

f. Show social skills that students might
use outside the classroom.
Materials

The researcher used the stories assigned by the
Ministry's course book in the reading material
for grade seven. There are four short stories in
both class books (A & B) as follows:

1. Story (1): The box and the Barbecue.

2. Story (2): Suzy's early memories.

3. Story (3): Ahmed'siill.

4. Story (4): A walk in the Wadi.
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5. Story (5): My Generation life as a tee-
nager.

6. Story (6): The birthday party.
Duration

The story grammar program was started in
March 2014 and finished in April 2014. Thus
the experiment lasted for six weeks as can be
seen in Table 2.

Procedure

The researcher designed the story grammar
program to describe the procedures and the
steps followed in teaching the stories to the
experimental group. Cooper's (1986) model
was adopted. This model was chosen because
it was appropriate for teaching this method
represents simple concept that might help the
students in teaching context.

According to this model, a story may be com-
posed of several episodes each consisting of a
setting, characters, a problem, an action and a
theme. In this model teachers could use differ-
ent strategies to teach. For example, the teach-
er divides the story into episodes by preparing
some guiding comprehension questions such
as:

e Where did the story happen?
¢ \Who was the main character in the story?

e What was the problem that the story was
about? ..........etc

These questions will help the students in their
silent reading and post discussion. They will
also direct the students to concentrate on the
relevant elements in the story.

Validity of the story grammar method

The validity of this program was established
by a four member panel. The panel members
were a supervisor teacher, a senior teacher
who had the Master Degree in ELT Curricu-
lum and Instruction from Sultan Qaboos Uni-
versity and two English teachers who have
been teaching English language in the Sulta-
nate of Oman for more than twenty years.

The jury members agreed that the lessons
were clear, relevant and appropriate for stu-
dents' level. Some changes were recommend-
ed by some of the jury members such as set-

2014

ting each story with its suitable instructions
and adding copies that include the answers for
the questions and story map answers for each
story.

Instruments

Since the aim of the study was to investigate
using story grammar method to develop narr-
ative text comprehension among the EFL stu-
dents of grade seven, there was a need to de-
velop an instrument to measure students' per-
formance. The researcher designed a reading
comprehension test to assess students' per-
formance.

The Reading Comprehension Test. The test was
designed to assess the students' comprehen-
sion of a story that were adapted from the cur-
riculum of grade seven that its title is " A
walk in the Wadi" consisted of 660 words,
multiple-choice question and True or False
(T/F) questions. The questions focused on the
six elements of the story grammar method
(setting, characters, problem, action, resolution
and theme) that students learned.

Each element in each story dealt with three ques-
tions. The total score for the test was 36 marks.
For each multiple-choice test, Wh-questions and
T/F test two mark was given for each correct
answer.

Validation of the test. The instrument went
through some validation processes to determine
its clarity and comprehensiveness. The valida-
tion involved jury judgment for reliability. The
reading comprehension test was given to a group
of eleven jury members to establish its validity.
They were requested to judge the clarity, relev-
ance and appropriateness of the items of the test.
There was an agreement that the instrument was
clear, relevant and appropriate for the students'
level. The test items were slightly modified based
on jury members' recommendations. For exam-
ple, the test must include Wh-questions without
specifying (a, b, c) answers. Additionally, it must
be include some indirect questions that entail
students to use inference skills and other reading
strategies.

Validity of the reading comprehension test: The read-
ing comprehension test was also given to a
group of eleven jury members to establish its

Table 2
Duration of story grammar method
Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8
Pre-test Story 1 Story 2 Story 3 Story 4 Story 5 Story 6 Post-test
18-03-2014 25-03-2014 01-04-2014 08-04-2014 15-04-2014 22-04-2014 29-04-2014 06-05-2014
{ 651 }
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validity. They were requested to judge the clari-
ty, relevance and appropriateness of the items of
the test. There was an agreement that the in-
strument was clear, relevant and appropriate for
the students™ level. The test items were slightly
modified based on jury members’ recommenda-
tions. For example, the test must include Wh-
questions without specifying (a, b, c) answers.
Additionally, it must be include some indirect
questions that entail students to use inference
skills and other reading strategies.

Table 3
Pearson's correlation
Mean SD N
Pre-sign 17.91 3.75 24
Post-sign 22.41 3.21 24
Pre-sign Pearson Correlation 1 799
Sig. (2-tailed) .000
N. 24 24
Post-sign Pearson Correlation 799 1
Sig. (2-tailed) .000
N. 24 24

Reliability of the reading comprehension test. The
reliability of the test was established by pilot-
ing the test on (24) students from Nahkal
school for Basic Education in Al-Batinah South
Region in the Sultanate of Oman. The reliabili-
ty coefficient was (r =.799), which represented
a high degree of consistency as shown in Table
3 and Table 4. Pearson Correlation is 0.799.P=
.00.

Experiment procedures

The following steps were taken when conduct-
ing the experiment in the school:

The researcher met the school principal and
explained the aim of the study.

1. The researcher chose two classes from
three classes of grade seven (BE) accord-
ing to the recommendations of the school
administration. The researcher chose one
class as an experimental group and
another class to function as the control
group. The researcher discussed the
whole plan with his senior and supervi-
sor teacher through the procedures the

researcher would be followed in order to
conduct the experiment. After the discus-
sions and the recommendations, the re-
searcher taught the two groups with two
different methods; by using the same sto-
ries that are taught in grade seven curri-
culum. The control group was taught
adopting the traditional method of teach-
ing following the teachers' book, whereas
the experimental group used the story
grammar method instructions the re-
searcher taught the experimental group
following the story grammar teachers'
manual, which was designed for the pur-
pose of the experiment.

The pre-reading comprehension test was
administrated on both groups.

In week 8, the researcher administrated
the post-reading comprehension test to
both groups at the same time.

To measure the equivalence of the students'
performance in both groups in the pre-
reading comprehension test, the re-
searcher used the Homogeneity of Va-
riance test as in the Table 4.

Table 4 shows comparison of the pre-test
equivalent degree of the experimental
group and the control group. As dis-
played in the table, a comparison of the
pretest equivalent degree reveals insigni-
ficant difference (F = .11, P =.741).

RESULTS
Results of the pre-test

Table 5 shows the overall pre-test means of the
experimental group and the control group. A
comparison of these reveals no significant dif-
ferences between the two groups, t s = .33, p
> .05, which means that the level of the two
groups was equivalent.

Table 4
The pre-test equivalent degree of the experimental group and the control group

Source Type Il sum of squares DF Mean square F Sig.
Corrected Model 3.250 1 3.250 111 741
Intercept 14190.019 1 14190.019 484.060 .000
Groups 3.250 1 3.250 111 741
Error 1465.731 50 29.315
Total 15659.000 52
Corrected Total 1468.981 51
* R Squared=.002 (Adjusted R Squared = -.018)

{ 652 }
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Pre-test to post-test for each story element
results

The post test was conducted in one period and
a half (60 minutes) time, one week after the
Pre-test to post-test results for story element

Table 5
Overall means, standard deviations and t-value for
the pre-test

Groups N DF Mean SD t- Sig

value  (2-

tail)

Experimental 26 50 16.76 6.1 333 741
Group

Control 26 16.26 4.6

Group
setting

Setting is the first element of Copper's (1986)
Story Grammar Method. It taught formally to
the students. The researcher spent one week
having focused discussions and explaining by
modeling and practice.. Setting is the easiest
element that took a little effort especially for
the better students. The results in Table 6
show that the scores of the pre-test on the set-
ting elements are approximately the same and
this indicates that no significant differences
between the experimental group and the con-
trol group but the result of the post-test
showed that the score of the experimental
group was higher than the score of the control
group in the setting element (t = 3.051, p =
.004).

Table 6
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program finished. The same procedure was
followed. The following section presents the
results of the six elements and the overall re-
sults of the post-test as shown in Table 6.

Pre-test to post-test results for story element
characters

Character element is the second element of
Copper's story grammar method. It was
taught on the second week of the experiment.
The results in Table 6 show that the scores of
the pre-test on the character element that ap-
proximately are the same and this indicates
that no significant differences between the ex-
perimental group and the control group
butthe result in the post test show that the
score of the experimental group was higher
than the score of the control group in the cha-
racters element (t = 5.484, p = .000). The re-
searcher believes that the training that stu-
dents had during the story grammar lessons
enabled them to respond positively to this
element in the reading comprehension test.

Pre-test to post-test results for story element
problem

Problem element is the third element of Cop-
per's story grammar method. Problem element
was taught on the third week of the experi-
ment. The results in Table 6 show that the
scores of the pre-test on the problem element
that approximately are the same and this indi

Means, standard deviation and t-value for the story grammar element

The story elements Groups N Mean SD t- DF  Sig(2-tailed)
value

Setting pre-test Experimental 26 3.11 1.14 -.439 50 .662
Control 26 3.26 1.37

Setting post-test Experimental 26 5.50 0.70 3.051 50 .004
Control 26 461 1.29

Character pre-test Experimental 26 3.88 1.17 516 50 .608
Control 26 3.73 0.96

Characters post-test Experimental 26 4.92 1.26 5.484 50 .000
Control 26 2.84 1.46

Problem pre-test Experimental 26 2.65 1.35 116 50 .908
Control 26 2.61 1.02

Problem post-test Experimental 26 5.15 1.0 6.936 50 .000
Control 26 2.92 1.29

Action pre-test Experimental 26 1.80 1.41 -.218 50 .828
Control 26 1.88 1.10

Action post-test Experimental 26 4.84 0.78 5.72 37.9 .000
Control 26 2.96 1.48

Resolution pre-test Experimental 26 2.23 1.30 455 50 .651
Control 26 2.07 1.12

Resolution post-test Experimental 26 4.42 1.13 4.168 50 .000
Control 26 2.92 1.44

Theme pre-test Experimental 26 3.15 1.08 131 50 .196
Control 26 2.76 1.03

Theme post-test Experimental 26 5.53 0.76 8.21 43.8 .000
Control 26 3.34 1.12
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cates that no significant differences between
the experimental group and the control group
whereas, the results of the post-test show that
the score of the students in the experimental
group was higher than the control group as to
the problem element (t = 6.936, p =.000). The
researcher attributed students' high perfor-
mance in this element to the variety of differ-
ent types of stories that were presented in the
story grammar lessons. Those stories have ex-
posed the students to different types of diffi-
culties that the characters face in each story,
which entailed them to find the problem and
try to suggest suitable solutions.

Pre-test to post-test results for story element
action

The results in Table 6 show that the scores of
the pre-test on the action element that approx-
imately are the same and this indicates that no
significant differences between the experimen-
tal group and the control group whereas, the
results of the post-test show the experimental
group students' score was higher than the con-
trol group's score. (t =5.72, p = .000). Accord-
ing to Copper (1986), the action element is the
fourth element of the story grammar elements.
Action taught formally to the students and it
did not take a long time but the researcher
spent one week having focused discussion and
explaining this element in two stories. Stu-
dents did not struggle with the action element
because they wanted to find resolutions to the
problem they had faced in reading stories.

Pre-test to post-test results for Story Element
Resolution

Resolution is the fifth element of Copper's sto-
ry grammar method. Resolution was taught
on the fifth week. Many students were con-
fused about finding the resolutions for the
problems of the stories they read and it ap-
peared in the score of the students' compre-
hension test especially in the pre-test. The re-
sults in Table 6 show that the scores of the pre-
test on the resolution element approximately
are the same and this indicates that no signifi-
cant differences between the experimental

group and the control group because whereas,
the results of the post-test show that the expe-
rimental group students' score was higher
than the control group's score and this appear
in the light of t-value (t = 4.168, p = .000). The
researcher attributed students' high perfor-
mance during this element to their ability to
analyze the actions and the steps that were
taken to solve the problem/s in each story us-
ing problem-solving technique. This proce-
dure had a positive impact on identifying the
test answvers.

Pre-test to post-test results for Story Element
Theme

According to Copper (1986) the theme element
is the last element of the story grammar ele-
ments. Theme taught formally to the students.
The researcher spent one week having focused
discussion and explaining this element in
many short stories. Students embraced discus-
sions of the theme element during a critique of
peer's answers for the questions in the group
work. The results in Table 6 show that the
scores of the pre-test on the theme element
approximately are the same. This indicates
that no significant differences between the ex-
perimental group and the control group, but
the scores of the post-test of the experimental
and the control group were (t = 8.21, p = .000)
which means there are statistically significant
differences between the two groups in favor of
the experimental group. The researcher attri-
buted students' abilities to understand the
writer's attitude in each story to their under-
standing that every story should have a lesson
which the writer wanted to convey to the
reader although sometimes this lesson is not
prominent. Therefore, this technique has
taught students to create their own lessons
and that was clear while analyzing their story
map sheets.

Pre-test narrative text comprehension to post-
test overall results

Table 7 shows the overall pre-test means of the
experimental group and the control group. a
comparison of these reveals no significant dif

Overall means, standard deviations and t-values for the post-test

Groups N Mean SD t DF Sig (2tailed)
Pre-test Experimental 26 6.10 333 50 741
Control 26 4.62
Post-test Experimental 26 4.39 6.983 50 .000
Control 26 6.53

——
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ferences between the two groups at because
and this means that the level of the two groups
was equivalent and we need a good technique
for understanding the stories.

The overall post-test of the experimental
group and the control revealed that there is a
statistically significant differences between the
means of the two groups in favor of the expe-
rimental group (t = 6.983, p =.000) This means
that the story grammar method has appositive
effect on EFL students' narrative text compre-
hension of grade seven in basic education.

DISCUSSION

The results of this study indicate that the story
grammar method significantly improved stu-
dents' comprehension reading narrative texts.
This result is in agreement with the findings of
(Al-Hadrami, 2011, Necla, 2010, Boulineau, et
al., 2004, Nguyen, 2002, Davis, 1994, and
Amer, 1992). In this study, the significant dif-
ferences in the post-test scores of the experi-
mental group indicated that the instructional
session using the story grammar method on
teaching narrative text comprehension made
positive increases in the reading comprehen-
sion levels of the students.

The story grammar method provided a
framework that assisted students in assimilat-
ing and retaining story information. The strat-
egy taught in this study provided students
with a foundation on which deeper under-
standing could be built. Teachers conducting
story grammar method must be receptive to
the interactive nature of the approach. They
also must realize that, in order to improve
reading comprehension, it will be necessary to
teach stories using a method that requires
them to explain how they think and to model
the meta cognitive process in comprehension.
It was evident from the discussion that took
place during the intervention that students
were beginning to realize that the study of
narrative text could be an exciting endeavor.
The students began to read with an investiga-
tive and analytic sense that led to an under-
standing of the importance of the relationship
between the elements of the story grammar.
Story grammar method provided students
with framework they needed to decipher sys-
tematically and logically the intricacies of
complex short stories.

Based on these results the following recom-
mendations are made:
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Future researches should focus on large scale
studies in all regions of the sultanate of Oman.

1. Future lines of research might include
examining the effects of using story
grammar method with students at vari-
ous reading levels and on younger stu-
dents’ narrative text comprehension (i.e.,
a possible precursor listening, writing
and speaking).

Studies that involve both genders.

3. Studies that examine students' and teach-
ers' attitudes towards the use of the story
grammar method.
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